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CHAPTER 1
INTRODUCTTON

Problem

It is a fact, attested to by the National Education Associ-
ation, that there are not, and will not be in the foreseeable future,
enough fully quelified teachers to staff the classrooms of this
country.

The well-publicized need for adequately prepared teachers
has inevitably led to a wide variety of programs designed to increase
teacher supply. Many of these programs represent efforts:to recruit
able college students for teaching careers. The success of these
recruitment efforts is apparent in the data collected by the Research
Division of the National Education Association. Between 1948 and the
present, the percentage of all college graduates who prepared for
teaching increased fairly steadily. Locally, a similar trend toward
increased enrollments in teacher education programs is revealed by
the semi-annual census of the student body of The City University of
New York. :

Evidence that more and more college students are preparing
for teaching is encouraging. But reflection will raise questions
about the ultimate significance of this increase in prospective
teachers. Impellitteri reported that although there has been an
increase in the supply of new teachers, this ha: been more than offset
by the increased demands. He indicated that the supply has been
inadequate because of (aj the steady growth in public school en-
rollments, (b) the number of teachers who leave the profession, and
(c) the number of people trained to be teachers who leave the
profession (Impellitteri, 1965, P. 1). The National Education Associ-
ation reported that only 75 per cent cf qualified new teachers ever
teach (National Education Association, 196l). Other surveys among
teacher education graduates indicate that many of those graduates
who do enter teaching leave after giving only a few years of teaching
service:

"In education, a high rate of teacher turnover is expensive
to the school because of the excessive time and expense
which must be devoted to the selection of teachers and
because of the additional supervision made necessary by the
lack of knowledge concerning local standards, conditions,
and so forth on the part of the new teachers. The more
serious cost of turnover, however, is borne by the pupils,
and therefore by society, because of the lower efficiency
of teachers vho are strange and unaccustomed to their
pupils, equipment, and community. There is, moreover, a
heavy burden of expense to society at large in the training
of many teachers who serve in the profession only a short
time and then leave it." (Koos, 1940, p. 3u4%)




To re-emphasize a part of one National Education Associ-
ation report, "only a careful patient study of the reasons teachers -
leave classroom service can point the way to a diminution of this
annual loss.” (National Education Association, 196%) And, to extend
this idea, perhaps understanding of the reasons why people choose
to became teachers, coupled with more adequate screening and guidance,
can lead to reduction of the loss.

Review of Related Research

During the past 12 years, many researchers have considered
the problem of the individual who trains to be a teacher, teaches
for a few years, ieaves the profession, and may or may not return to
the classroam.

Crane and Erviti (1955) were concerned with teachers who
leave teaching in New York State. They found that the largest group
of teachers who leave the profession are married women. Out of a
total sample of 762, the largest percentage of women (32.2 per cent)
left teaching because they were pregnant. The next highest per-
centage (15.7 per cent) left teaching because their husbands moved
from the state. Eight per cent considered home and children to be
a full-time responsidbility. Six per cent of the women teachers gave
marriege alone as the reason vwhy they left, whereas others (2.1 per
cent) cited their decision to have children as the reason. Therefore,
more than 60 per cent of the female teachers left teaching for
reasons related to marriage and family. This cluster of reasons
far outweighed other reasons mentioned which were, for example,
inadequate salary (5.5 per cent), failure to find a position in a
given geographic area (4.5 per cent), dissatisfaction with the
administration (3.4 per cent), and dissatisfaction with the teach-
ing situation (1.8 per cent).

Crane and Erviti pointed out that this group of women who
leave teaching because of marriage and family responsibility repre-
sents a source of future teacher supply rather than a group which
can be constantly retained in teaching. The authors added strength
to their report by suggesting measures school systems can adopt to
encourage teachers to return: (a) greater attention should ve paid
to the problems of the beginning teacher, for this is when the loss
is highest to the profession; (b) more flexible time schedules should
be arranged for the teacher with family responsibilities; (c) the
returning teacher needs easy access to information on job availa-
bility; (d) increased salaries might motivate women to continue to
teach; (e) some way should be found to provide teachers with an
opportunity to have their status needs fulfilled without making it
necessary for them to move irto administrative positions.

Thorndike and Hegen (N.D.) found that out of a sample of
658 males, those who were academically more capable and talentegd,
as indicated by a battery of Air Force Tests, tended to drop out
of teaching. Those remaining in teaching cited their contacts with
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young people and working with books and ideas as their major sources
of satisfaction. Those males who left the profession rarely gave
the lack of interest or ability as reasons. Inadequate salaries
overshadowed all the other reasons given for leaving. Those who
left teaching reported incomes averaging 25 per cent higher than
those who gtayed in teaching. Other reasons for changing their
profession included dissatisfaction with working conditicns, e.g.,
class size, lack of materials and equipment, and concern with the
low status of the teacher in the commmunity.

Wolfe (1957) treated follow-up data on college graduates of
1930 an2 1940 to arrive at patterns of occupational history. He
described five career patterns. The following are these patterns as
he has applied them to the teaching professian: (1) Tke “early
entrant” undertakes teacher training immediately on completion of
high school 2nd remains in education most of his working life.
(2) The "in-and-outer” begins work teaching, leaves and re-enters
at least once. The commonest exampie of this is the woman who
teaches for a time, merries, leaves teaching perhaps several times
for child rearing duties, but returns when her children are older.
(3) The "late entrant” enters tesching after several years of
another career or more usually of marriage. (%) The "satisfied
leaver" enters the teaching profession but leaves because an alterna-
tive occupation seems more attractive to him , perhaps in status.
Wolfe gives as an example of this the large number of wamen who leave
for marriage and who never return to teaching. (5) The "dissatisfied
leaver" leaves mainly because of strong dissatisfaction with teaching
or with a specific teaching situation. He remains in the classroom
only a short time, usually because difficulties and dissatisfactions
tend to be prominent in the early years.

Wolfe emphasized that the power of the teaching profession
to retain persons who prepare for teaching is no leas than that of
most women's occupations, but is appreciably less for men and women
taken together, or for men alone, than that of largely male pro-
fessions such as engineering, law, dentistry, and medicine.

Stiles (1957) focused on motivation as the prime reason for
lack of persistence. "The generosity of the United States in
supplying numerous opportunities for young people to secure prepara-
tion for teaching at nominal cost may actually serve to bring into
the teaching profession many people who have small interest in it."
(Stiles, 1957) By implication he seems to be suggesting that
admission requirements be raised and preparation for teaching be
made more démanding. ’

The National Manpower Council (1957) reported that of all
the wives vwho have children not yet of school age, only one-eighth
are employed. The likelihood that mothers will work outside the
home increases sharply once their children reach school age and is
echoed throughout occupations other than the teaching profession.
Thio statement reiterated the fact that has been already cited:




women tend to stay home to raise their family and then return to
their profession. And this pattern seems to be typical for married
women vhen all professions are considered together.

Ryans (1960) through use of a group of %*~:zts, was able to
describe a group of persisting female elementary schwol teachers.
Eighty five per cent of this group were married. A:s children they
engaged in teaching activities and their decision to teach was made
prior to college enrollment. They stated that they like children
and were interested in the process of development. They enjoyed
; school as students and showed superior accomplishment when in school.
Many of their parents and relatives were teachers. They were satise
fied with all facets of teaching and intended to continue in the
profession. They admired such qualities as friendliness, permissive-
ness, definiteness, and fairness and they disliked arrogance,
intolerance, and sarcasm in acquaintances. They were able to see
good points in a person and enjoyed being with people. But they
preferred small intimate groups to large group activities. Ryans did
not suggest that these characteristics can be used to predict
teacher persistence. He was describing a group of persisting
teachers; he did not compare them with nonpersisting teachers.

Holf and Wolf (1964) rather than concerning themselves with
the nonpersisting teacher, suggested that data be gathered to show
factors vwhich lead to a long, active, career in teaching. They
believe that research may reveal that married men, wcmen who are
obliged to support themselves, and women who plan to combine marriage
with a career tend to be reasonably good long-term teaching prospects.

Background For This Study

Since this study is an outgrowth of, and the last in a series
of research reports.on a logitudinal study dealing with the 1953-1954
student teacher population at the four municiapl colleges of The City
University of Wew York, it is pertinent to cite same of the results
of these past studies (Horn, 1966; Impellitteri, 1965; Medley and
Rabinowitz, 1959; Rabinowitz and Williams, 1958; Lohman, et al., 1966).

In 1954, concerned with the rate of attrition among teacher
education graduates and curious about the factors associated with
teacher persictence or nonpersistence, the Office of Research and
Evaluation of the Division of Teacher Education undertook a longi-
tudinal study of a group of teacher c¢ducation students at the
municipal colleges.

The original study of a group of teacher education students
at the municipal colleges of New York City was conducted by Rabinowitz.
The original purpose of the study was to investigate the relation-
ship between persistence in teaching and certain hypothesized person-
ality and attitudinal variables. The group of 1,800 undergraduate
education students included ali of the men and women who were enrolled
in student teaching courses during the academic year 1955-4. Those
students graduated in 1954.

S
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During the semester of student teaching, the subjects took
a group of personality and attitude tests. The characteristics of
the subjects, as indicated by those tests, have been described in a
report issued by the Office of Research and Evaluation (Mitzel, 1955).

) In the years 1955, 1957, and 1959, questionnaire follow-up
studies of these subjecis were undertaken. The questiornaires were
brief and were designed to insure, insofar as possible, a large and
rapid return of the cards by the graduates. Precoded items were
used and factual date concerned with the characteristics of age,
sex, area of preparation, iob history, income, marital status,
school level of teaching, satisfaction with student teaching experi-
ence, and intent to stay in the teaching profession were gathered.

The conclusions reached coricerning teacher persistence were
the followirg:

1. Men, once they start teaching, are more likely to
remain in the profession.

2. Age was found to be related to teacher persistence.
Of those teachers who were between thirty and fifty years of age
at the time of graduation, and had raised their family before
beginning their college studies or had decided to change from one
job to another, 89 per cent had zntered teaching and were teaching
five years later.

5. The factor related most highly to persistence was the
presen« > or absence of pre-school children in a family. Women
left teaching on materrnity leaves and then stayed home to care for
their children.

L. fThe income of +he husband was found to be related
to teacher persistence. In general, the lower the income of the
husband, the more likely it was that the wife had entered teaching
and was still teaching five years after graduation.

_ 5. Satisfaction with the student teaching experience
wag related to persistence. A relationship was found between
expressed satisfaction with teaching and an intention. to.con- .
tinue teaching until retirement.

6. Future teaching plens were modestly related to "school
difficulty.” "Of those who were teaching in 'difficult® schools,
L1 per cent planned to teach indefinitely; of those who were teach-
ing in other elementary schools~-not clessified as tdifficult'-~-
49 per cent planned to teach indefinitely.” (Rabinowitz, 1958, p.2})

7. Those who had once taught were far more interested in
returning to teaching than those who had no teaching experience.




—— - (N LI

In spite of the fact that the original purpose of the
study was to investigate the relationship between persistence
in teaching as a career and certain hypothesized personality and
attitudinal variables, the results suggested that career decisions
were largely based on practical situational and environmental
circumstances. )

The fourth follow-up study was conducted in 1964 by
Impellitteri. He devoted particular attention to the women in
the original 1954 group who had taught, left teaching to raise’
one or more children, and subsequently returned to teaching.

He thought that a comparison of this group with those teachers
who had taught, left teaching to raise a family and had not
returned to teaching could be of value in identifying faciors
related to nonpersistence. The factors that he found to be re-
lated to persistence were in general the same as those found in
the previous studies. In addition he noted the following:

1. With regard to the factor "age,” he found same inter-
esting differences between those teachers who had left the
profession and returned and those who had left and not returned.
There was only a 6 per cent dif’erence between the oldest and
youngest subjects who had returned to teaching. For the group who
had taught, left, and not returned, there were larger percentage
differences for each age group; almost 60 per cent of the younger
subjects had not returned, as compared with 24 per cent of the
oldest subjects. Impellitteri concluded that some factor related
to the teacher's age seemed to be a determinant ir influencing
their return to teaching, but he did not have data to identify it.

2. Income seemed to be an important factor related to per-
sistence. Women whose husbands earned more than $10,000 were not
likely to persist in teaching.

5. With respect to grade level of preparation, those
graduates who had prepared for teaching at the secondary level ex-
hibited greater persistence in teaching than those who had prepared
for elementary school level.

Horn (1966) interviewed 50 persisting teachers who repre-
sented a portion of the original population. Her findings support
those of the earlier studies and re-emphasize the "fact that sex,
marital status, and age of children are highly potent factors
underlying persistence in teaching" (Horn, 1966, p. 35). Men
intend to continue in the teachiag prefession. Married women plan
to leave teaching when they became pregnant, and single women plan
to leave when they marry. Women teachers who have grown children
also plan to teach indefinitely. Horn described her sample as a
hLomogenecus group in respect to early family backgrouné. They came
almost exclusively from lower middle class and upper working class
homes. Almost all were torn and rzised in New York City. Most of
thu:a attended the city's public schools. Most of the women planned
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to continue in the classroom rather than to seek to move up the
administrative hierarchy. A large segment of the group could be
characterized as having a high level of morale despite their com-
plaints about realistic frustrations. .

Horn included an arresting qualjtative subjective descrip-
tion of the persisters:

"Many of the people interviewed seemed willing and able to
give information freely and spontanecusly and also seemed
to be among the most vital in their expressiveness, in
their involvement with teaching as a service, and in their
concern and respect for children. A few of these, among
the single women in their early thirties, reported that
they will leave teaching when or after they marry. Among
the younger married ones with either no children or a
small family, some planned to leave to take care of their
own young children when they have them; or to move on to
college teaching. Also among the vital ones were a few
older women in their late forties and early fifties whose
children were young adults or adolescent. ...These
people tended to emphasize that teaching was 'filling!
their lives and they reported they will teach !forever!

in the classroom rather than seek administrative posts."

(Horn, 1966, p. 29)

Out-of-school activities were devoted first of all to family
involvements. Educational conferences and reading professional
literature or journals tended to be bypassed or neglected by both
men and women. In general, goals for professional development were
defined within the framework of advancement within the school.

"ith very few exceptions the persisters thought of them-
selves as typical ‘ceachers, and a strong group identity
seemed more prevalent than a self-differentiated awareness
of personal uniqueness. They accepted the school system
for what it was. Some Smerged® with it despite their minor
camplaints. Others put the burden upon themselves to work
more creatively within it, feeling variable or occasional
success, Almost all the teachers felt that their school
did not hamper them from being the kind of teacher they
wanted to be. But they did project a sense of loss of
earlier idealism and enthusiasm as they reported a more
realistic adaptation to reality. Thus most of them ex-
pected modest scholastic achievement fram the children,
although they seemed more exacting about children learning
good behavior, citizenship, and inter-personal tolerance
and acceptance. Nor did they expect or ask for personal
revards or special recognition for their work. From their
superiors they asked for more professional respect--a
chance to be heard in curriculum decisions, and to be
trusted and not checked upon for trivia." {Horn, 1966, p.31)




These teachers were also loyal %o public education and proud
of it. They were not paying 1ip service in their reported preference
for public rather than private schools. For their own children they
uniformly preferred the public school including the municipal colleges,
as against the private, independent ones.

"Almost all impressed the interviewer as having a strong
sense of caring about the children they teach. They
enjoyed the .times of pleasure that ceme vhen the children
responded to their wishes for them. All of them wanted
the children to enjoy learning. A}thwgh the frustration
in this area tended to be considerable, nevertheless, most
of the teachers reported a sense of resiliency in them-
selves, and many of them did express a relatively high
level of physical aud emotional energy. Among the ele-
mentary school women this resiliency was underpinned with
a strong maternal, nurturing orientation to children. To
the secondary school teachers, men and some women, teach-
ing was an outlet for speaking to the world through
children, and through their interest, whether strong or
marginal, in their subject matter field. But in general
the teachers said one had to enjoy teaching as an ideal
per se, because the immediate rewards were sparse, and
recognition for their work was elusive. Children were
either not capable learners, or they did not work hard
enough even if capable. Teaching was fatiguing, and many
deplored a perceptible lessening of their available

o)

. energy.” (Horn, 1966, p. 3Z2)

Lohman, Kurash, and Chiu (1966) ccmpared the scores obtained
on tests taken in 1954 with teaching status in 196%. Using measures
obtained from a modification of the F Scale, the Minnesota Teacher
Attitude Inventory, the Social Class Identification Occupational
Rating Scale, A Self Evaluation Inventory, and an inventory indicating
satisfaction with student teaching, they attempted to discriminate
among sSeven groups with the measures taken aslone or in a multiple
combination of any form. These groups were: always taught; taught,
left, and returned; in a related field; never taught; taught, left,
never returned; taught, left, -intends to return; taught, left,
undecided. The authors weve concerned with the extent to which
teacher persistence, ten years after graduation, was predictable on
the basis of test data obtained just before graduation. The measures
did not discriminate among the seven groups. For this particular
sample, it was not possible to predict who would continue in teacbing
and vho would not.

Researchers have looked at the problem of teacher persistence
from many angles. They have described persisters as well as reasonc
for nonpersistence. They have criticized teacher recruitment methods
and in-service assistence and they have suggestel many different ways
of retaining teachers in the classroom.
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The present study of nonpersisters attempts to clarify the
objective situations that cause people to leave the teaching pro-
fession and attempts to probe a little more deeply into attitudinal
and motivetional factors which might contribute to a person’s
decision to remain in or to leave teaching. It was planned to add
data to the existing body of knowledge about the difference between
the person vwho persists in teaching and the person who leaves teach-
ing and to emphasize possible solutions to the problem of the

teacher dropout.
Objectives

This study and report constitute the end point of a sezies
of studies conducted by the Research Division of the Board of Higher
Education. Originally when the study was conceived, three main
questions were raised: (1) who leaves teaching? {2) why do they
leave? and (3) how can those nonpersisters be drawn back into the
clagsroom? '

The first question has bcen answered. In the main, it is
the married women with young children who retire from teaching
because of home responsibilities. In part this finding responds to
the second question also. But to a larger extent, there has been
no camplete answer given to the second. Such questions as these can
Le raised: '

1. Do many mothers fail to return because their family
income is ample?

2. Are nonpersisters less career-involved than persisters?
If so, vhat factors contribute to job-involvement?

3. Do nonpersistérs® husbands discourage them from handling
the double job of teacher and homemaker, and conversely, do per-
sisters?! husbands encourage and assist with the double load?

4. How does one’s initial teaching experience contribute
to the decision to remain in or to leave teaching?

5. WVhat dissatisfactions, e.g., school administration,
parent attitude, student body, school assigmrent, distance from
home, salary, are contributive tq, teacher nonpersistence?

6. Was the person's anticipation of what teaching would be
like consonant with the real experience?

7. Does the type of guidance received in high school or
college have an affect on job-involvement and on the decision to
remain in teaching?

©
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Hith regard to the third question, various suggestions have
been offered by earlier researchers. One of the major objectives
of tms current study bas been to question nonpersisters about
fgctors that would dring them back into the classroom sooner.

Further objectives of this study are to elucidate areas of
practical as well as of personal concerr. tc the nonpersister:

1. Are aspects of the -teachrr's early life experience, i.e.,

‘parents' education and vocation, schuols attended and school experi-
ence, relationships with parents, sclf-fselings as a child, related
to persistence or nonpersistence?

2. Is a personts involvement with home and professional or
community work related to nonpersistence?

5: When did nonpersisters first think of teaching as a
vocational choice and what ipfiuernced this choice?

k. How dc nompersisters cvaiuate their training experience
and initial wrofessicnai experience?

5. Do nonpersisters plan to return to teaching and, if so,
are there factors vwhich would make them return sooner?

This study continues the search for reasons vwhy teachers
leave classroom service and for suggestions on how to bring them back
into service.
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CHAPTER 1I
METHOD

Overview

In the preparatory study immediately preceding this one
(Fuchel, 1966), the principal objectives were to extend and to amplify
the work vhich had already been done in studying the 1953-54 class
of former student teachers. In previous studies of the gradueting
class of 1954, data was collected by use of brief mail questionnaires
with the hope that a high number of returns would be insured. Longi-
tudinal career history data, derived from earlier questionnaire
studiez o these graduates, had provided a clear picture of same of
the factors associated with teacher persistence. The preparatory
study continued this process, permitting a fuller and more compre-
hensive examination of the problem. Nonpersisters were studied. The
specific objectives were:

1. to expand, clarify, and organize the questions that were
being investigated about nonpersisters.

2. to develop an interview schedule relevant to nonpersisters.
5. to divide the population into meaningful subgroups.

k. to interview a preliminary sampling of nompersisters.
5. to-revise and improve the interview schedule after tryout.

6. to develop a schema for recording and analyzing the
interview data.

These objectives were accampiished and the findings from that
preliminary study are restated here:

1. It is possible to devise an interview schedule for use
with former teachers that will elicit information about factors, not
easily studied by questionnaire methods, which have a significant
bearing on the decisions of individuals who have left teaching as to
whether or not to resume a teaching career.

2. Such an interview schedule has been developed, tried ous,
improved and tried out again. It is now ready for use.

3. A large population of nonpersisting teacher education
graduates has been located, identified, and classified into meaningful
subgroups. A procedure for sampling tils population has been developed
and the willingness of individuals to be interviewed has been demon-
strated. (Fachel, 1966)
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The present study utilized the interview schedule developed
in the preparatory study and used it with the nonpersisting teacher
education greduates. Nonpersisters were contacted by mail and
telephone, and face-to-face interviews were arrangsd. It was origi-
nally planned to study the nonpersister iaterview results in an
attempt to identify all reasons for nonpersistence and to make
camparisons with the persisters interviewed for another study (Hornm,
1966) on as many variables as possible. As the study proceeded, it
became appirent that many questions that would provide important
information about nonpersistence had not been asked of the persister
group. This would have severely reduced the number of items on
which camparabtle data for persister and nompersister groups would
be available. Because this limitation was recognized, it was
decided to amplify the aspect of the study dealing with comparisons
between persigters and nonpersisters by developing & meil question-
naire for persisters which would be directly comparable to the
nonpersister interview scliedule. A group of persisters therefore
were contacted by mail. Parallel rating scales were develcped to
pernit analysis of the questionnaire and interview schedule.

Population and Selection of Sample

The original population for this series of studies consisted
of all the students who were enrolled in student teaching courses in
the academic year 1953-5¢ in the four municipal colleges of The City
Ualversity of New York. Anticipeting that this population would be
studied over & period of years, various inventories and text batieries
were administered to the approximately 1,800 student teachers.
Complete test data were gathered from 1,628 students (86 per cent)
of the original group. There were survey follow-ups in 1955, 1957,
1959, and 1964. A summary of the results of these surveys has been

« yeported in Chapter I.

In the rirst (1955) and second (1957) follow-up eurve{a,
questionnaires were sent to the 1,628 subjects. There were 1,
respondents (91 per cent) to the first survey and 1,323 respondents
(81 per cent) to the second follow-up.

Inability to locate subjects! correct mailing addresses
reduced the number of questionnaires mailed in the third follow-up
(1959) to 1,522. There were 1,144 respondents to the 1959 mailing,
which represented 70 per cent of the original sample of 1,628 and
75 per cent of the 1,522 to whom questionnaires were delivered.

In Jamuary, 1964, a fourth, final and slightly revised
questionnaire was sent to 1,522 subjects. Of these, L0O were
returned because present address was not known to the post office.
There were 840 respondents which represents 52 per cent of 1,628
and 75 per cent of the 1,122 delivered in 1964. A summary of the
number of responses to the mailed guestionnaire is 1listed in Table 1.
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Table 1
NUMBER OF RESPONSES TO FOUR FOLLOW-UP SURVEYS

Date of Sent Out Delivered Respondents Per Cent of Per Cent

Survey N N N Those Belivered of 1,628
1955 1,628 1,628 1,476 Ng 91%
1957 1,628 1,628 1,323 814 81%
1959 1,628 1,522 1,144 75% 70%

1964 1,522 1,122 840 75% T o

#The decrease of subjects to 52% of the original
population was due to a gradual attrition and no
response to any individual questionnaire was less
than 75 per cent.

Of the 840 subjects who returned the 1964 questiomnaire,
camplete data was available for 659 people who had responded to
all four surveys. From an original population of 1,628, the sample
available for longitudinal comparisons in 1964 was 659 people. Of
these, some were working within the public school system and some
were not. These 659 people were classified as either persisters
or nonpersisters, and constitute the sample for the present study
from vhich 100 nonpersisters and 9% persisters were chosen to be
studied by interview and questiomnaire. .-

Subjects were identified as persisters if in the ten-year
period, 1954-196k, they had taught for seven to ten years. It was
further specified that they had to be teaching in 1964. Some of the
persisters had taken leaves of absence for reasons of maternity or
illness. Persisters were divided into two groups:

a) persisters who were teaching in the public school
system;

b) persisters out of classroom who were teaching either in
& private schiool or at college level or who were guidance counselors
or administrators in the public educational system.

Nonpersiasters were defined for the present study as respond-
ents who vere not teaching at the time of the 1964 questionnaire.
There were 366 subjects who were identified as nonpersisters. This
group was divided into four subgroups:

13




a) Clear nonpersisters had left teaching and had stated
that they did not want nor- plan to return.

b) "Fuzzy" nompersisters were on extended maternity leave.
They stated that they did not know when they would return to teach-

ing.

c) Undecided subjects were also on maternity leave but
stated that they 4id not know whether or not they would ever
return to teaching.

d) The "never taught" group never entered the teaching
profession although they completed all necessary college courses,
including student teaching.

The group of 366 nonpersister subjects was st atified ac-
cording to sex, marital status, age of children, and grade level at
vhich they prepared to teach. Tables 2, 3, 4, and 5 show this
stratification for each of the four nonpersister groups. Based on
the number of subjects in each subgroup, a proportional sample of
100 was decided on. (Slight adjustments were made on the frequen-
cies within each subgroup when mixed numbers were rounded off to
whole numbers.) Because of the small number of males in the origi-
nal population and within the 659 respondent group, men were
eliminated from the final selection of nonpersisiers and focus was
put entirely on the female subjects. There were 362 female non-
persisters in the group.

The persister groups were also stratified according to sex,
marital status, age of children and teaching level. Although there
were more male persisters than male nonpersisters, men were eliminated
from the persister sample to match the nonpersister sample. Again,
based on the number of subjects in each subgroup, a proportional
sample of 100 was decided on. (Tables 6 and 7)

It was planned to interview the nonpersisters in New York City.

To make this feasible, anyone who lived outside of a fifty-mile radius
from New York City was eliminated from the sarple. The remaining 280
subjects were sent a letter (Appendix A) explaining the nature of this
study and advising that they would receive a telephone call to arrange
a convenient time for an interview.

In order to improve the willingness of these people to be
interviewed, a stipend of $10.00 was offered to each person who came
to be interviewed. This reduced the frequency of refusals and broken
appointments, and improved the degree to which those interviewed
would be representative of the group. Of this group of 280, subjects
were originally selected randomly to be telephoned. It soon became
necessary, in order to obtain the desired quote in some subgroups,
to call all of the individuals in those categories. Thus the final
sample, although accurately representative of the 590 female respond-
ents for the variables of marital status, ages of children, and

14
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grade level at which they prepared to teach, was self-selected in the
sense that these are women who would extend themselves to make and
keep an appointment for an interview. The desired number of subjects
within each subgroup was obtained. Table 8 shows the comparison
between the number of subjects needed and the number obtained within
each nonpersister subgroup.

A letter and questiomnaire (Appendices D and E) were sent
to each of 228 female persisters. Approximately 5C per cent of these
questionnaires were returned. As they were returned, they were as-
zigned to the appropriate subgroup. Table 9 shows the comparison
between the theoretical and obtained sample for the persister groups.
Only 9 questionnaires were returned that fitted into the apprepriate
subcategories. Therefore the size of the persister sample was
reduced from the desired 100 to 9%.

Tools

An interview schedule had been used with 50 persisting
teachers (Horn, 1966). This tool was modified to make it relevant
to the nonpersister groups. For example, questions dealing with
current teaching experience were dropped, while questions dealing
with plans to re-enter teaching were introduced. Questions focused
on the respondent's self-image and its relatiun to the teaching role
were retained in interviewing the nonpersisters. Guestions dealing
with attitudes, family relationships, relationships with parents,

. present job or life as homemaker, community work, past working experi-
ence, financial pressures, e:periences in education courses, student
teaching e:perience and initial teaching e:perience were added.

The first form of the interview schedule was tried with
several nonpersisters by two experienced interviewers. The inter-
views were taped, with the knowledge and corsent of the interviewees.
The taped interviews were listened to by the three investigators.
They attempted to identify all questions that needed clarification
or rewording. They also attempted to identify leads for questions
that could be added to the schedule. On the basis of this tryout,

a revised interview schedule was developed. Many of the questions
were highly atructured to facilitate rating and comparison with the
.persister group. Others were open-ended to encourage greater elabo-
rationin responses and allow the interviewer to e:plore areas that
could not be tapped by the more structured questions in the interview
schedule. (Nonpersister Interview Schedule, Appendix B)

In order to obtain information about the persister group,
a questionnaire, parallel in constyuction to the interview schedule,
was written. A copy of the Persister Questionnaire can be found in

Appendix E.
Contacting the Sample

Nonpersisters were contacted by letter (Appendix A) and
telephone as described above and appointments for the interviews were

a




Table 8

COMPARISON BETWEEN THE THEORETICAL AND
OBTAINED SAMPLES FOR THE NONPERSISTER GROUPS

Theoreticall Sample Obtained Sample

Subgroup (N = 100) (N = 100)
"Fuz rsister Gr

F, elem, NKC 2 2

F, elem, <5 ks 46

P, elem, >5 3 4

P, sec, <5 11 11

F, sec, >5 3 1
Undecicded G

F, elem, <5 15 15

F, sec, <5 b 3
Clear rsister Grou

F, elem, <5 6 6

F, elem, >5 3 3

¥, sec, <5 2 2
Never Tagm Gr_o_ug

F, <5 4 5

F, >5 3 2
Totals 100 100

F - female

elem - elementary
sec - secondary
<5 - married, children under 5 years of age
>9 - married, children over 5 years of age
NC - married, no children
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Tdble 9

COMPARISON BEIWEEN THE THEORECTICAL AND
OBTAINED SAMPLES FOR THE PERSISTER GROUPS

Theoretical Sample Obtained Sample
Subgroup (K = 100) (§ = 94)

Persister Out-Of-Classroom
Group

F, S 5 5
Persister Group
F, elem, S 18 17
F, elem, NC - 12 12
F, elemn <5 22 20
F, elem >5 21 18
F, sec,.:S ) 6
F, sec, XC 3 >
F, sec, <5 L L
F, sec, >5 5 3
Totals 100 ol

F - female
S -« single
elem - elementary
sec - secondary
<5 - ried, children under 5 years of age
>5 - married, children over 5 years of age
NC - married, no children
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arranged. Appointments were confirmed by telephone the day before
the interview. The interviewers were two women who had experience
in teaching and in counseling and who were thoroughly femiliar
with the interview schedule.

The interviews were conducted in booths made available in
the Guidance Laboratory of the Division of Teacher Education, The
City University of New York. The booths were so constructed that a
tape recorder would be set up in a booth adjacent to the one being
used for interviewing and would be started by the opening of the
light switch.

Prior to the interview, subjects were told driefly about
the study and the nature of questions to be asked in the interview.
Subjects wer2 also told about the tape recorder and were assured
that the taped materials would be held confidential. Interviews ran
approximately fifty minutes to an hour, after vwhich the subjects were
asked to fill out the two check lists. Any questions that they had
about the interview were then answered. Following the interview the
interviewer jotted down scme qualitative impressions of the inter-
viewee.

Persisters were contacted only by mail. A stamped addressed
envelope was enclosed to facilitate their return of the completed
Jquestionnaire.

Data Collection

Data was collected on tapes and in written notes for the
nonpersisters, and in the questionnaire returned by the persister
group. Each interview and questionnaire was analyzed using similar
pre-coded rating scales {Appendices C and F) so that the persister
and nonpersister groups could be compared.

Inter-rater Agreement

For the nonpersister group, each interviewer rated her own
interviews. To assure consistency of rating and to determine inter-
rater agreement, the following method was used:

The initial 25 interviews were coded by both interviewers.
The responses had been put into nominal categories and comparisons
between raters were made by a determination of the per cent of agree-
ment for each of the 181 items. For all of the items considered
together, the per cent of overall agreement was 95.8 per cent. The
per cent of agreement for individual items ranged from 64 per cent to
100 per cent. PFigure I indicates the number of items for which there
vas agreement at the various percentile levels. For the 151 items omn
which agreement was high {88 per cent or above), the raters discussed
more fully their method of rating in order to insure that reliability
would be increasec in the coding of later interviews. This level of
reliability was considered adequate for the study.
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The 30 responses, on which the original rater agreement was
below 88 per cent, were those in which there were many different
kinds of answers given. For example, the one question in which the
inter-rater agreement was only 64 per cent was the one in which the
subjects were asked the qualities they would like their children to
have as adults (question VI B 19). Answers were coded as belonging
to one of the following categories: social humanitarian, ambitious,
intellectual, financial, self-respect, religious, other, no answer.
If the subject gave "integrity” as a quality they wished their
children to have, the rater would have to decide vhether this would
be coded as "self-respect” or "other.” Other low-agreement questions
elicited a similar wide range of responses.

Statistical Treatment of the Data

After the questionnair~ resvonses were coded, the coded re-

-

sults were transferred to IBM cards and tabulated. The Chi2 measure

Wes used to campare two or more groups with respect to multiple
responses and to test the general null hypotesis that the responses
given by the two or more groups were independent. The fermula used
to compute Chi? was as follows:

2 \‘ . . :
vhere o{ } 18 the observed value of the s*:l’tem'.’. of the 5.“" group,

and E1} "is the corresponding expected Value,
3 N ~~
rr- . R t .:_1 i
ra
- £
R = Z Dy (rov sum)

L}

ri = 'S‘- 0 'J (columm sum)

N =  total responses

oy
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CHAPTER IIX
ANALYSIS OF THE DATA

Comparison of Persisting and Nompersisting Groups - Quantitative

A bulk of data was gathered from the persisters and aonmpersisters

on the interview schedulc and questionnaire. After the interviews were
completed, the researchers discussed which questions had, in their
opinion, contributed most to knowledge about the samples which were being

studied. Despite the fact that the interview had been revised after initial

tryout, as the intervievers continued interviewing, they became aware
that some questions were repetitious, responses to others overlapped,
some were found to deal with materials far removed from the problem of
persistence, or the subjects could not remember enough facts to give
meaningful answers. Whken it was found that the responses to two or
three questions overlapped, the response was coded only once. The Non-
persister Interview S-hedule has 156 items. Approximately twenty
questions on examinati n were found to yield data irrelevant for this
study. The other 136 .tems reduced to S5 items when duplication was
eliminated.

Initially two major groups were studied, persisters and non-
persisters. Where it appeared that the data might show differences
amoung the nonpersister groups, the four subgroups, "fuzzy," "uncertain,”
"clear," and "never taught," were compared. In all cases the Chi?
measure was used to compare two or more groups with respect to multi-
ple responses and to test the general null hypsthesis that the responses
given by the two or more groups were independent. Significant dif-~
ferences are reported below. Where the null hypothesis is to be accepted,
data and computations will not be shown, except in a few special cases.
These data sheets are on file in the Office of Research and Evaluation
and can be consulted there. There were 132 computations of Chi2 com-
pleted.

The data were divided into the following eight major groupings:

1. Early Life Experience and Self-Image, Friends, Relation-
ships with Parents

2. Working Experience Prior to and During College
3. Financial Pressures During College and Currently
k. Guidance and Vocational Choice

5. Reactions to Education Courses

6. Initial Teaching Experience

2T




7. Involvement with Home and Community or with Study or
Another Job--Family Relationships

8. Attitudes of Self and Family Towards the Working Mother

For each grouping, the speciric questions related to that topic
and the comparisons between persisters and nonpersisters and the various
subgroups will be described. In this chapter, the differences between
the persister and nonpersister groups will be reported; in the following
chapter, the possible significance of these differences will be dis-
cussed. .

l. Early Life Experience and Sclf-Image, Friends, Relationships with
Parents

Horn's (1966) description of the social class origin and educa-
tional level attained for her group pertains equally well to the present
groups of both persisters and nonpersisters. About 50 per cent of both
persisters! and nonpersisters! parents were born outside of the United
States. The persisters and nonpersisters themselves were born in this
country. The educational level of parents was generally low. Most
were self-educated or had graduated from cighth grade. Present find-
ings indicate that a slightly larger percentage of mothers of persisters
were gelf-cducated than were mothers of nompersisters (Table 10). The
educational achievements of persisters! and nonpersisters® fathers were

similarly distributed, with the highest percentage complet elemen-
tary school only. - Our sample agtended p%blic elemen%?ry ajﬁlciig high school

and the municipal colleges.

Persisters and nonpersisters report that their fathers' occupa-
tions were mainly within the service, clerical or skilled area. There
is a slight tendency noted for persisters®! fathers to have had jobs
towards the lower end of the occupational ratings (Table 11). More non-
persisters describe thuir tathers® occupations as within the professional

or managerial group.

Although persisters and nonpersisters responded similarly on
most variables dealing with the subject's relationships with their parents,
more persisters report that their mothers read to them (Table 12), and
persisters' fathers are reported to have been more interested in their
home then nonpersisters® fathers (Table 13). Both groups in general
recall a closs relationship with their parents and describe themselves
as "gettirgz along well" with parenta. However, significantly more non-
persisters than persisters state that they "rarely" had fur with their
mother (Table 14).

About 50 per cent of persisters' and nonpersisters' mothers
worked outside of their home. The sample recalls having neutral feel-
ings about this and reports that their fathers, for the most part,
accepted it because it was financially necessary. A tendency towards
nonpersisters liking school less than persisters is reported (Table 15).
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Table 12

AMOUNT OF TIME SPENT BY MOTHERS READING TO THE
PERSISTER AND NONPERSISTER SUBJECTS

No
Answer None Little Iot

e

Persisters 0 19 52 23
(1.63)  (2%.99) (36.40) (30.97)

Nonpersisters 3 27 15 34
(1.37) (21.01) (30.60) (26.03)

Totals 3 16 B ( 57

Expected frequencies appear in parentheces.
Persisters N = 9
Nompersisters N = 70%

ChiZ = 25.841, P< .0L

*Responses in the "Do Not Remember" category were not
included in the computation.
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Table 14

SUBJECTS® RESPONSES TO THE QUESTION
"DID YOU HAVE FUN WITH YOUR MOTHER?"

_ Some- No
Rarely times Often Answer

Persisters b L2 L8 0
{11.63) (36.82)  (43.12) (2.42)

Nonpersisters 20 3l L5 ] 5
(12.37) (39.18)  (45.88) (2.58)

Totals 2k 76 89 5

Expected frequencies appear in parentheses.

Pergisters N = 9}

Nongersisters B = 100
Chi® = 16.889, p< .01

o

Table 15

PERSISTERS' AND NOWPERSISTERS® REPORT AS TO
WHETHER THEY ENJOYED ATTENDING SCHOOL

No
Very Some Little Angwer

Persisters T3 19 2 ., 0
(65.65)  (37.53) (4.38) {2.44)

Norpersisters 70 17 7 6
(73.35) (18.47) (%.62) (2.56)

;L‘otsls 143 36 9 5

Expected frequencies appear in parenthesges.

Persisters N = 0
Nompersisters ¥ = 100
Chic = 7.827, PxX .05
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Persisters report themselves as having been meinly iavolved
with homewark after school (Table 16). More nonpersisters than
persisters reported spending time on religious education. Persisters
report themselves to have many friends (Table 17). Persisters report
that they spent their solitary time on homework whereas more non-
persisters were involved with a hobby (Table 18).

2. WVorking Experience Prior to and During College

Large percentages of both persister and nonpersister groups
worked before and during college. More frequently the nonpersgisters
took positions as canmp counselor, and persisters report working in
"other" jobs which included guch Jjobs as baby-sitting (Tables 19, 20).
Most of both groups report that they had some opportunity to work
with children, and both groups recall that they enjoyed the experience
of explairing things to children {Table 21).

3. Financial Pressures Duré_qg College and Currentlg

It was more difficult financially for persistera to attend
college than it was for nonpersisters (Table Z2). When this is broken
down to show persisters and nonpersisters with children under five and
above the age of five, the patterning shows that persisters with older
children report most financial difficulties, then, in order, non-
persisters with older children, persisters with younger children, and.
nonpersisters with younger children (Tabie 23). More persisters than
nonpersisters found it necessary to work while attending college
(Table 24).

Persicters and nonpersisters can be differentiated to some
extent on the basis of husbands® current income. Persisters! husbands
have the lower incomes. Fifty per cent of both persisters and non-
persisters report incomes in the range of 510-15, 000; 9 per cent of
persisters report incomes above that; whereas 33 per cent of non-
persisters do so (Table 25). Interestingly, analysis of the four
subgroups of nonpersisters show them to be a stable -group in regard
to husbands' income (Table 2f). Nompersisters with young children
report the highest income level (Table 27).

k. Guidance and Vocetional Choice

Persisters and nonpersisters were asked when they decided to
teach and who helped them make the decision. The decision to prepare
for teaching was more usually made while in college, although a some-
what greater percentage of persisters than nonpersisters report
making this decision at the elementary school level (Tables 28, 29).
Both groups report that tuey did not attend assemblies where voca-
tions were discussed and did not talk with a guidance counselor abcut
their decision. Almost all of the "uncertain” nonpersister group
report that they talked with a guidance counselor before selecting
teaching (Table 30). However, significantly more persisters than non-
persisters report that they had opportunity to find out about other

il
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Table 17

NUMBER OF FRIENDS REPORTED BY
FERSISTERS AND NONPERSISTERS

Singie A Few Many
Persisters 0 38 56

(2.42) (43.12) (48.45)
Nonpersisters 5 51 4y

(2.58) (45.88) (51.55)
Totals 5 &9 100

Expected frequencies appear in parentheses.

Persisters N = 9

Nonpersisters N = 100
Chi® = 8.1A1, P< .05

(o

36




T0* >d 968 = STud
00T w N sxajstsxaduop

o = N 8X999T8x3g

*gasayquazed ur geadde satoudnbaxy pagoodxy

| ¢ e 8 o¢ ¢ 60T 9¢ $TB30],

(%0°2) (45°1) - (%0°1) (0T*%) (g€°st)  (%8°1) {06°65)  (9n°gT)
c ¢ 0 kA 2 0

. 6 T 8133818 I9duUON
(6°1) (9n'T) (L6°)  (06°¢)  (2¢*41) (5%°1) (0T°¢8)  (#5°L1)
T 0 e 9 L ¢ o (44 SI999 TSI

uommé U0 daOTS  BummIYL  AQUOH  WJOMOEMOH pwey  ywoMawol

SIATISWIHIL X€ TOOHOS WALV AId SUILSISHAINON ANV SHELSISHIL IVHM
8T otael .

B

s




o t

T0>d ‘GrgT = ZIud
00T .w N sxs3stexaduon
W = N SI338TSI9g

*8agayjuaaed uy xvodde satousnbaxy Pagoadxy

22 62 49 92 (e sTe308
R

(#e-1T) (66°4T) (10°g1) (on°¢T) (Ly-2)
L 91 Te .02 6¢ 81315 T8I9duoN
(99°0T) {0 41) (96°9T) (0cye1) (cL-6¢) .
et ¢t L] 9 CH §X538TSX9g

MoK

I3Y30 gatTes 331330 | no._.”mucsoo 30N PTQ

EDITION THOJFE SHAISISHIINON NV SYILSISHId A9 ZNOQ ¥OM J0 FIXE
6T °1qey

Al i~ gl




- S— l.lll, - —c an - ;-
N T e v v w— - — m— — . m

T0° >4 ‘¢C6g°6e = zTud
00T = N sx39stsaaduoy

%6 ..u N sxa3s1sasq

‘sogsyjuaxed ur aeadde seyousnbaxy poqoadxy

AT R O i st SR A WS T A P et By A MW

L ) e K1 2 S L2 sTe30%
1N
(L0°6T1) (19°¢) (65°61) (9T°22) (%9°12) (26°<T) .
*] 9 6T 9c (114 1T sx999TsxaduoN |
(€6°LT) (6¢+€) (ThgT) (9:028)  (¢-02) (go-<T) H
62 T 61 L et 9T 8I199918x9d W
Y30 Sutzoqry,® 8aTus 90TFI0 I0T95UM0Y pwﬂ.owa

EDTTIO0 ONIANILLY TITHM SHAISISHAINON aNV SHELSISYAd X€ ANOA JHOM J0 HIXL
0C 91qer

—— -




T

Table 21

PERSISTERS' AND NONPERSISTERS' REPCRT AS TO WHETHER
WORK WITH CHILDREN WAS OR WAS NOT GRATIFYING

Positive Negative Ko

Response Responge Experience
Persisters 5 2 17
(67.84) (4.36) (21.80)
Nomperzisters 65 7 ' 28
(72.16) (4.6:) (23.20)
Totals %0 9 4s

;v

Expected frequencies appear in parentheses.

Persisters N = g4
Nongersisters N = 100
Chi = 60001, P 005

Table 22

FERSISTERS' AND NONPERSISTERS'! REPORT ABOUT FINANCTAL
DIFFICULTY WHILE ATTENDING COLLEGE

Yes No

Persisters 39 | 55
(25.68) (68.32)

Nonpersisters 14 : 86

Tstals 53 hLs ]

Expected frequencies appear in parentheses.
Pergisters N = 94

Nougersisters N = 100
Chi®= = 18.440, P < .01
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Table 23

PERSISTERS® AND NONPERSISTERS' (WHOGE CHILUREN ARE OVER
AND URDER THE AGE OF FIVE YEARS) REPORT ABOUT
FINANCIAL DIFFICULTY WHILE ATTENDING COLLEGE

Yes Fo

Persisters 10 11
(children oider than 5 years) (4.k0) (16.60)

Nonpersisters 3 7
(children older than 5 years) (?.09) (7.91)

Persisters T 23
(children younger thsm 5 years) (6.28) (23.72)

" Nompersisters 1 76
(children younger than 5 years) (18.22) (68.18)

Totals 38 117

Expected frequencies appear in parenthesess.

Persisters § = 51
No::gersisters N = o7
Chi= = 13.243, pP< .01

”»

Table 2k

NUMBER OF PERSISTERS AND NONPEPSISTERS WHO HAD TO
WORK WHILE ATTENDING COLLEGE

Did Not

Hied To Work Have To Work
Persisters 35 59
(28.59) (65.41)
Nonpersisters 2l 76
(30.41) (69.59)
Totals 59 135

Expected frequencies appear in parentheses.

Pergisters N = o4
Nongersisters N = 100
Chi® = 4.010, PX .05

”~
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Table 30

NUMBER OF NONPERSISTERS WHO CONSULTED A GUIDANCE
COURSFIOR BEFORE CHOOSING TEACHING AS A CAREER

Consulted Did Not Consult No
Ccunselor Counselor Ansver
"Fuzzy" 8 54 2
Nonpersiste;'s (20.48) (39.68) (3.84)
"Undecided" 17 0 1
Nonpersisters (5.76) (11.16) (1.08)
"Clear" 6 2 3
Nonpersisters (3.52) (6.82) (.66)
"Never Taught" | 6 0
Group (2.24) (4.34) (.42)
Totals 32 62 6

Expected frequencies appear in parentheses.

Nonpersisters N 100

Chi2 = 61.946, P < .0L
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professions before choosing to study in the educational sequence
(1cble 31). More nonpersisters were influenced to enter teaching
by rolatives (Table 32).

About 50 per cent of =ach group had considered an alternate
profession to teaching. Nompersisters tended to aim towards
clerical or sales positions, whereas persisters show a slightly
greater tendency to have considered the professional and managerial
Jobs. It is interesting to note that alternate careers (such as
social wark and medicine) were also oriented towards pecple (Table 33).
Table 34 re-enforces this finding. Salary was the major attraction
of the alternately considered job (Tsble 35).

5. Reactions to Education Courses

Sections of the questions derdt with the respondents' re-
actions to their college preparation for teaching, their reactions to
student teaching, and the differences they found between college
training and actual working conditions. Both groups were strongly
impressed by the differences between classroom instruction and their
student teaching experience, and the differences between student teach-
ing and the real teaching experience. Persisters felt that student
teaching was not realistic preparation for going on your own into the
classroom (Tables 36, 37, 38) and there is a tendency for persisters
with older children to react most strongly to the effect that student
teaching was not a realistic situation. However, persisters also
appreciated the practice gained during student teaching, whereas non-
persisters emphasized the differences between what they had learned
in the classroom and experienced when teaching and tended to ignore
the beneficial effects of student teaching. Different reactions to
the student teaching experience became more pronounced when the group
is divided into four subgroups; persisters and nonpersisters with
children who are above and under the age of five (Table 39).
Persisters with older children and nonpersisters with younger childien
responded most negatively to the student teaching experience.

Both groups report that dquring student teaching, school
personnel tried to help them be competent, but they felt the need for
more assistance than they were given. A few nonpersisters found the
attitudes of the teachers with whom they worked unpalatable and also
wanted greater freedom to try innovations. Both groups had an image
of what a good teacher should be. This image focused on easy control
of the students, comfortable rapport, and the ability to teach facts.
More persisters than nonpersisters reported that it was important to
teach the students to think and analyze problems (Table LoO).

6. Initial Teaching Experience

Questions were asked of both groups about their experience
during their first year of teaching. In general, both groups found
the first year difficult. They were given some help with general
problems and had ample opportunity to discuss problems with other

48

e s
- e




Table 31

PERSISTERS' AND NONPERSISTERS® GPPORTUNITY TC QBTAIN
INFCRMATION ABOUT OCCUPATIONS OTHER THAN TEACHING

Had Did Rot Have
-Opportunity _ Opportunity
Persisters 61 31
(52.00) (40.00)
Nonpersisters 30 39
Totals o1 70

Expected frequencies appear in parentheses.
Persisters N = O2%

Nonpersisters N = A9

-

Chi® = 8.359, P< .01

*Numbers are reduced because responses in the
"No Answer" category were not included in the
computation of 3.
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Table 33

OTHER CAREERS TCWARD WHICH PERSISTERS AND
NONPERSISTERS CONSIDERED STUDYING

Professional Clerical
-and Menagerial and Sales Service
Persisters 33 11 9
(27.17%) (13.83) (7.01)
Nonpersisters 29 32 7
' (3k.24) (24.17) (8.99)
Totals 62 L3 16

Expected frequencies appear in parentheses.
Persisters N = 53%
Nonmpersisters N = #8%

Chi® = 9.043, K .05

P

“*Numbers reduced because "No Answer" category responses
were not included in computation.
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Table 34

OTHER CAREERS CONSIDERED BY PERSISTER AND NONPERSISTER

SUBGROUPS WHOSE CHILDREN ARE OLDER (R
YOUNGER THAN 5 YEARS

Professional Sales Service
Persister 8 2 . 2
(children older (5.87) (4.30) (1.83)
that 5 years)
Nonpersister L 4 1
(children older (4.%0) (3.23) £1.37)
than 5 years) " -
Persister 11 o 5
(children younger (7.83) (5.7%) (2.43)
than 5 years)
Nonpersister 2 27 4
(children younger (2%.90) (19.73) (8.37)
than 5 years)
Totals 45 33 1k

Expected frequencies appear in parentheses.
Persisters N = 28+%

Nompersisters N = A%

Y

Chi2 = 14.318, P< .05

-

*Numbers reduced because "No Answer" responses were
not included in the celeulation of ChiZ.
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Table 36

DEGREE OF DIFFERENCE PERSISTERS AND NONPERSISTERS FOUND
EETVEEN WHAT THEY WERE TAUGHT IN CLASS AND THEIR
ACTUAL TEACHING EXPERIENCE

)
\ .
.

Ne . Some Very Much
Difference Difference Difference
Persisters 5 b3 48
(7.79) (32.72) (53.49)
Nonpersisters 10 22 55
> (7.21) (30.28) (49.51) .
Totals 15 63 103

Expected frequencies appear in parentheses.
Persisters N = -94
Nonpersisters N = 87#%

Chi® = T.413, P< .05

*Subjects who "Never Taught" are not included in this
calculation nor are those who did not answer the
question.
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teachers alithough not with their principal. An equal nmumber of
: perﬁisters and nonpersisters were teaching in a school tbey classify
as "difficult” and their class size was usually within the range of
20-L0 pupils. Most taught in the curriculum area for vhich they had
Prepared. ) L e .- S :

As beginning teachers, the persisters and nonpersisters re-
port that they knew their subject matter and were free to try out new
ideas. Persisters tended £o feel competent because they understood
chiidren. Nonpersisters tended to feel generally incompetent and
especially uncertain of their ability to control the class (Table h1).

. Within the nonpersisters group, the subjects who are undecided about
returning to teaching felt successful initially because they could
control the class easily; the "fuzzy" nonpersister group considered
themselves to have easy rapport with the-class (Table 42). Initially
a greater proporticu of persisters than nonpersisters felt unaccepted
by their colleagues (Table 43). More persisters than nonpersisters
admit dislike of the classroam paperwork; nonpersisters state that
they "got used to it" (Table 4%). Nonpersisters resented the addition-
al lunchroom duty. . : - -

-

7. :Zgngolvement with Home and Community

Many questions were asked about the ways in which subjects
spend their time at present. The two groups are essentially similar
"in many ways.

The married women are involved with home, family, and
volunteer work. About half of the total group has heiv with the house-
work and care of the children. Nonpersisters enjoy tue time they ecan
spend with their children, the lack of pressure, and the timz for
themselves. Nonpersisters also report that they get bored with the
home routine and chores but they accept this feeling as part of the
“job of a homemaker." '

Both parsisters and nonpersisters belong to PTA, religious,
political and oiher voluntary organizations. The members of both
groups report that they enjoy this work becauge they can help other
people and because it affords social contacts. As might be anticipated,
significantly more nonpersisters than persisters are involved in
comunity orgenizations at the officer level (Tsble 45).

Persisters tend to spend their spare time with their children,
whereas nonpersisters are more involved with hobbies during their
- free time (Tabtle 46).

8. Attitudes

Persisters feel more of an obligaticn to make a financial
' : contribution to family income than do nonpersisters. Ummarried per-
gisters have been eliminated from this c ison so that the factor
of self-support has been removed (Table 47).
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. Table kb4

PERSISTERS* AND NONPERSISTERS® REACTIONS TO
" THE PAPER WORK AT SCHOOL

Did Mot o Used '
Like It Necessary To Tt Enjoyed
Persisters 30 ko 12 b

{20.62) (46.53) (1.68) (3.17)

" Nonpersisters 9 . 42 29 5«
(18.38) (l1.47) (19.32) {2.83)

~”

Totals 39 88 S} 6

Expected freguencies appear in parentheses.

Persisters N = Q2% -
gers:.sters N = 82%
Chi® = 18.692, P < .01
¥The "No Answer" and "Never Taught" groups were
not included in the calculation.

I

- Teble b5
NUMBER OF PERSISTERS AND NONPERSISTERS WHO ARE

-

% OFFICERS IN TH:Z ORCANIZATIONS TO WHICH THEY BELONG

Z Axa Are Not No-
§ _ Officers Officers Arswer
T Persisters 13 42 39
] (21..80) (42.15) (30.04)
- Nonpersisters 32 45 23
: (2%.20) (4%.85) (51.96)

7 Totals 45 87 - 62

Expected frequencies appear in parentheses.

Z
a Persisters N = 9%

g gersisters N = 100
Chi® = 12.08, P< .01
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Table 47

PERSISTERS' AND NONPERSISTERS' FEELINGS OF RESPONSIBILITY
TOWARDS MAKING A FINANCIAL CONTRIBUTION TG THEIR FAMILY

Feel " Do Not Feel No
Responsible Responsible Apswer

% Persisters J2 27 7
. (e1.19) (41.15) {(3.67)

% Nonpersisters 20 " 2
: (30.81) - (59.85) (5.33)

% Totals 52 101 9

E Expected frequencies appear in parentheses.
} Persisters N = 66

-‘i Nonpersisters N = 96

3 Chi® = 22.639, P< .01
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The persister wives report that their husbands are non-
camittal abcut their working and report that 1ittle active approval
is given to the fact that the wife works (Table 48). Within the non-
persister group, the husbands of women in the "fuzzy" and "undecided"
groups are reporied to feel most definitely that their wives should
not vork (Table 49). Comparing persisters and nompersisters with
children older and younger than five years, it again appears that
husbands are noncommittal, especially so when children are younger
(Tsble 50). However, on two other questions, an ¢qual number of non-
persister wives report that ikeir husband has encouraged them to
return to work (although not necessarily to teaching) and state that
he does not want them to work. A third of the husbands suggest wait-
ing until the children are older, but another third :eave the decision
entirely to the wife. The nonpersister wives themselves predominately
shun the idea of working. Approximately a fifth of the nonpersister
group will consider working when the children are older, whereas the
others state they would need more help with their children, would
want part-time work, wculd need to become licensed, or would work
only if their husband became ill.

Factors in the Selection and Retention of Teaching as a Career

Two other sets of data were collected from persisters and
nonpersisters. Both groups were asked to note, for each of 28 items
on one list, whether that factor wes of great, some, or no importance
in their selection of teaching as a profession (Appendix G). Table 51
shows the rank order of these items as dezermined by the persisters
on the left side of the table and the corresponding ranking for non-
persisters is shown ca the right side of the table. Observation of
the table suggests that both groups respond to the same vaslues
within the teaching profession. Of greatest importance is the
opportunity for creative self-expression contributing to the develop-
ment and improvement of the students. Apparently neither persicsters

- nor nonpersisters consider the teaching profession nonccmpetitive,

the education requirements easy, ox» teaching an easy job. According
to most of the responieuts, they sslected teaching bzcause it is
stimlating opportunity to work with children and heip them to learn
and develop.

Nonpersisters were questioned about factors that would bring
them back into the classroom sooner. - Tsble 52 shows the nonpersister
responses to suggestions made by the investigators and Table 53
shows additional suggestions made by the nonpersisters themselves.

Finally the persisters and nonpersisters were compared for
the varisble of age (Table 54). The groups are significantly
different. -The persisters are oldér. 'Whereas one-half of the non-
persister group are 30-32 years of age, only one-fourth of the
persisters are this age. One-sixth of the persisters group are over
the age of 42. Apparently a considerable number of the present
persister sample achieved their college degree at the age of 30 or
older--ten years older than the typical asge for graduating college.
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Teble 51

REASONS FOR SELECTING TEACHING AS A PROFESSION
(in rank order according to persisters)

Persisters * Nonpersisters
Rank Great Scme ¥o Item Great Some Ro
Order Importance Importance
¢ 7 %

% 7 &
1 89.0 10.6 1.1 Teachers can get satisfaction 89.0 10.0 1.0
from the development and
improvement of their students.

2 75.5 20.2 3.2 Teaching is a creative job. 68.0 3.0 1.0

3 68.1 28.7 2.1 Teaching provides opportunities 68.0 28.0 k.0
for self-expression and
utilization of capabilities.

h 63.8 26.6 9.5 Teaching is one of the highest 62.0 30.0 8.0
kinds of human endeavor.

5 55.3 36.2 8.5 Teachers have an opportunity 46.0 145.0 ‘ 9.0
to influence and change their
students.

6 52.7 39.6 7.7 The teaching profession offers 55.0 35.0 10.0
the satisfaction of being
self-directive.

7 48.9 27.7 22.3 Teaching is a job one can k0.0 49.0 11.0
"fall back on" after one's
children are grown or in time
of economic need.

8 47.9 22.5 27.7 For a married woman, teaching 3:.0 49.0 14.0
hours allow time to fulfill
family obligations.

9 46.8 39.% 12.8 A teacher is needed by his 6.0 54.0 10.0
(her) students.
10 45.8 U46.8 6.4 A teacher is important to k5.0 -45.0 7.0

his (her) students.

11 42.6 39.4 18.1 Teachers can improve them- 39.0 k.0 20.0
selves academically.

ERIC .

Full Tt Provided by ERIC.




Tabie 51 {comtinued)
REASONS FOR SELECTING TEACHING AS A PROFE3SION

Persisters Nonpersisters
Rank Greet Some No It Great Some No
Order Importance e Importance

¥ 5 % T % 3

12 4.5 37.2 21.3 A teacher has the cpportunity 3i.0 k9.0 20.0
to pursue his interest in a
favorite sudbject.

13 31.9 b2.6 24.5 Teaching hours allow time to 24.0 47.0 26.0
carry on avocational :
interests.

14, 29.8 47.9 21.3 The teaching profescion pro- 28.0 62.0 10.0
vides a relatively good salary.

15 27.7 58.5 15.8 The teaching profession has 33.0 52.0 15.0
relatively high prestige
and respect.

16  27.7 53.2 19.2 There are long vacations 19.0 59.0 22.0
and many holidays.

17 .2 53.8 22.0 Teachers can enjoy fellowship 21.0 65.0 1.0
with interesting co-workers.

18 18.1 k5.8 36.2 There is security sgainst job 18.0 43.0 39.0
loss through tenure.

19 1.7 53.2 36.3 There is an attractive 21.0 U6.0 35.0
enviromment in a school.

20 11.7 30.9 56.% It is easy to £ind a position 22.0 35.0 43.0
in the teaching profession.

2 L. 20.2 Th.5 Zreining for teaching does mot 9.0 31.0 60.0
require very much money.

*2 b.3 22.3 75.4 There is a good provision for 5.0 22.0 73.0
sick leave.

78.7 Teaching experience provides 3.0 19.0 78.0
opportunities for the occu-
pational advancement or
entrance into other occu-
pations.

&
W
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Table 51 (continued)
REASONS FOR SELECTING TEACHING AS A PROFESSION

Persisters ' Nonpersisters
Rank  Great Some No Ttem Great Some No
Order Importance Importance

a 2.5 8.5 88.3 In general, teaching does not 4.0 16.0 80.0
require much physical strain.

25 2.1 16.0 81.9 In the teaching profession 0.0 25.0 76.¢
there is less competition
than in other professions.

% 2.1 19.1 78.7 The educational requirements 8.0 19.0 73.0
for entering the teaching
profession are easy. ;
(4 1.1 16.8 83.0 Teaching training provides an 3.0 19.0 77.0
opportunity for contact with
and entrance into other occu-
pations.

8 1.1 6.4 90.4 The intellectual demands of 20 1.0 6.0
the teaching profession are
not high.

72
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Table 52

SUGGESTIORS WHICH MIGHT, IF INSTITUTED, ENCOURAGE
NONPERSISTERS TO RETURN TO TEACHING*

Rank

W U N U W Wl M tEee e

Order Suggestions

1 Opportunities for part-time teaching programs.

2 Free courses to keep you up-to-date with current
innovations.

J Possibility of using permanent license for day-to-
day substitute teaching.

4 Workshops in which you could actively participate
and discuss questions of professional interest.

5 Day care centers for young children located near
the school in which you would teach.

6 +News and notes about your former colleagues.

7 Newsletter to keep you informed about research,

materials and innovations in education.

¥Presented in rank order, from most important to
less important. »
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Table 53

LIST OF NONPERSISTERS?® SUGGESTIONS OF "OTHER CONDITIONS
THAT WOULD ENCOURAGE YOU TO RETURN TO TEACHING™*

Order - Suggestions !

-

) Legs clerical work.

N

Stronger cooperation, support, and respect from
principais, supervisors, and others in authority.

=

|

l Rank
Smaller clagses.

Better equiln'ent and materials.

Would prefer to téach in a school near their home.

More freedom in choice of methods and materials.

“} ON WU =W

Longer maternity leaves.

#Presented in rank order, from most important
to less important.

h
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Qualitative Description of the Group

So far, this report has concerned itself with a description and
discussion of the statistical findings. The interviewers and irvestigator
Who listened to the taped interviews had impressions of the nonpersister
group which are worth reporting. ’

As the persister-teachers intervicwed by Horn were reported as
conscientious and dutifvl as teachexs (Horn, 1966), so the nonpersisters
felt an obligation to their home du'ies, rrimarily to the nurturing care
of their children. On= nonpersister mothor sumaed up her attitude, which
is probably representative of many of the other mothers who were not go
concrete: "I would rather be the cne who makes the mistakes in bringing
up my children, rether then submit to the mistakes of hired help.” Many
nonpersisters found home life too confining. They expressed an interest
in part-time teaching positions or they were corrently engaged in com-
muntiy vork. But they experienced conflict associated with leaving
home.

Other nonpersisters found just being at home satisfying enough.
Being at home removes the pressure they associated with work. They are
able to enjoy the opportunity to use the time freely to read and to be
with their children, or they have found gratifying outlets in pursuit
of expressive arts such as dancing and painting. .

The nonpersisiers did nct engage in academic study, nor aid
they subscribe to intellectual periodicals or journals. They professed
interest in cultural pursuits such as museum-going. A considerable
number of nonpersisters mentioned television viswing in the roster of
their preferred activities. Almost all identified reading as the
activity most ofien engaged in during their leisure time. The impress-
jon the interviewer had was that reading msterial consisted mainly of
popular women's magazines.

Teaching, for those who said they would return to the profession,
represented a convenient outlet for their energies and allowed for a
practical schedule to dovetail with home duties. For them, teaching is
sufficiently close to wkat is satisfying about being home, i.e. , care,
concern, camfort with children; and it eliminates what is most irksome
at home, i.e., routine housecleaning. Teaching as a creative, regener-
ative experience in terms of personal growth was perhaps minimally felt
or consciously entertained. On the other hand, the social relationship
with other teachers, and getting away from the over-involved relation-
ship with their own children, were for others a lure to return to teach-

ing. '

The nonpersisters seemed conspicuously more matronly looking
to the interviewer than were those of comparable age who were unmarried
persisters and many nonpersistérs seemed somewhat more fixed, staid,
and bland in their life style orientation. These impressions of the
nonpersisters re-enforce aspects of the statistical description.
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The study was designed and has been somewhat confined to
studying differences between total persister and nonpersister groups.
However, it has been questioned whether these represent two discrete
groups. Many of the nonpersisters turned out to be women wio have
taken extended maternity leaves to raise their children. The inter-
views of the "real” nonpersisters in the sample--those who said they
would never return to teaching or who had never taught or were working
in another profession--were listened to, and a description of this
group follows. Although they represent a minority grovp in this
samwple, it is important that they be examined and understood as a
discrete group.

The majority of the women who state that they will not return
to teaching, taught for a short period after they completed college.
In general, they stated that they found tbe experience unsatisfactory.
The reasons that casued this dissatisfaction varied: some found the
clerical work at school overwhelming; some felt that they were not able
to control their classes, and that their teaching was not effective
because of the discipline problems; others reported special problems
as being, for example, assigned to a class for mentally retarded children
without having had appropriate previous preparation to handle such a
class. Most of them had experienced the classroom situstion as
threaiening and/or frustrating.

With respect to future plans, most clear nonpersisters cleerly'
stated that they did not want to teach in the future and that they
would choose a different career if they decided to go back to work.

About 40 per cent of the women in the group never taught. Some
of them did secretarial work, one was a personnel director, and one an
smployment interviewer. In general, these women stated that they pre-
ferred to work with adults rather than with children and that they had
found their student teaching experience boring.-

With respect to the adequacy of college preparation, almost
all members of this small sample seemed to have the same impression that
their college education did not provide them with adequate preparation
in all areas. They felt that the emphasis had been too theoretical and
not sufficiently practical and realistic. "They did not teach us how
to cope with difficult children,” said one teacher. "Everything sounded
8o idealistic,” said another.

Most of the teachers in this group had considered a different
career before they decided on teaching. Some of them dropped the
alternative because studying toward it seemed too hard as in the cases
of medicine or mathematics, or not practical, as in the case of creative
writing or journalism. The opinions of their parents, and especially
of their mothers, seem to have influenced them considerably in deciding
on teaching as a career. Some emphasized practical reasons for select-
ing teaching, such as the steadiness of the job, vacstions, money.

Very few said that they had chosen teaching because they liked to work
with children. '
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Their interests were relatively limited; they belonged to one
or mecxre organizations. Some of them seemed motivated by real interest,
some by boredom. The majority were members of PTA. They stated that
the main reason for their participation ir the parenis association
was to help their children by knowing the faculty and by being aare
of what goes on within the school. .

The global impression one gets from this group can be summa-
rized with respect to two aspects: . ,

1. Their teaching experience was associated with feelings of
discomfort and dissatisfaction rather than enjoyment. Some of them
expressed this in a direct way. Statements like: "the experience was
very frightening,” "I felt constantly as being on display in front of
the students,” "that was a hard year for me,” were very frequent.

2. Their interests seemed to be oriented either towards work-
ing with adults, or to spiritual or material goods, i.e., books,
knowledge, prestige, money, security--but not to ckildren. Most of
them sounded as if they chose teaching as a career in spite of their
‘true wishes.

Those two aspects are in sharp contrast with Horn's description
of the persisting teacher. She writes: "Almost all impressed the
interviewer as having a strong sense of caring about the children they
teach. They enjoyed the times of DPleasure that came when the children
responded to their wishes for them. All of them wanted the children to
enjoy learning...in general the teachers said one had to enjoy teaching
as an ideal per se, because the immediate rewards were sparse, and
recognition for their work was elusive." It is precisely the lack of
"enjoynient of teaching as an ideal per se” that secemed to be lacking
in the clear nonpersisting teachers.
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CHAPTER IV
. DISCUSSION -

In the introduction to this paper, various questions were raised
about why teachers leave teaching and how these nonpersisters might be
drawn back into the classroom. It is possible, in light of the data

obtained, to discuss these questions and to suggest possible pertinent
answers. T

Limitations of the Study .

Before interpreting the findings, it is important to note some
limitations inherent in the study. The population of this study is the
graduating class of 1954 and there is no indication that these graduates
are representative of all the student teachers graduated from The City
University of New York in other years. Horn (1966) states about her
group of persisters:

Before reviewing and discussing the results cbtained, it
should be noted at the outset that the teachers in this
study represent a single graduating ciass of teachers
from four municipal colleges of The City University of
New York. In addition, although the interviewees repre-
sent an adequate sample (according to certain selected
criteria) of the 210 persisters identified in the
longitudinal questionnaire survey, they were also a
self-selected group to a certain extent. They were,

for instance, as much persisters in responding to the
four questionnaire surveys and in willingness to keeép
their interview appointments, as they were persisters

in teaching.

The degree to which results may be generalized to
other "persisting" teachers is qualified by the age,
and more specifically, the decade into which this
sample was born and subsequently reared. Born in the
depression years and educated through high school and
college during a period of declining progressivism in
political, social, and educational ideology, and reach-
ing adulthood during a period of increasing economic
and financial affluence, they may be different in
aspects of life-style and 1ife values from the genera-
tion of teachers that preceded them, or from those who
may follow them. (Horn, 1966. p.34)

The same comments hold true for the present group of nonpersisters.

About two-thirds of the original graduating class was lost to

‘the present sample. Impellitteri (1965) concluded that the respondents

to the 1964 questionnasire adequately represented the original graduating
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class, for the variable of sex. He stated tuui the 3 5% group was a
representative sample of the number of men and women in the originel
population. But does this represent the original population in terms
of the factors of persistence and nonpersistence? This group of
respondents was undoubtedly motivated to return the questionnaires by
many factors. They were undoubtedly interested in education enough to
cooperate with people who are doing research in the field of education.
They were involved to some extent in their chosen field of study. And
vhat is known of the group from whom questionnaires were not returned?
Some of ‘the questionnaires were never delivered because graduates
moved without leaving forwarding addresses, or married and changed
their names. But undoubtedly, some did not return the Questionnaire
because they were not interested and did not want to be involved with
educational research. Of the group of zonrespondents, it is not
possible to tell who were unmotivated and who were unable to be located
because of changes of address. " )

The nonpersisters interviewed in the present study may possibly
be less different from persisting teachers than the nonpersisters who
have not responded to the several efforts to contact them by mail.
However, the latter group have not been accessible and we can only
report findings on those nonpersisters who have responded.

The method of data.collection introduced two other limitations.
First, two kinds of tools were used--an interview schedule and a mail
questionnaire. The two measures approximate each other; they are not
completely equivalent. But questionnaire was the only method available
in this study to obtain data on a persister group comparable to the
nonpersister interview data. The questionnaire was precoded so that
the respondents were forced to choose one of a few pre-selected
responses. The spontaneity of response that might be obtaincd from an
interview was not available. A few people refused to answer the
questionnaire becauze they found the questions too personsl. Yo one
who was interviewed refused to answer the same questions. 7Tris points
to an advantage of interview over questionnaire method.

Second, although much qualitative data was obtajned from the
interviews with nonpersisters, the objective scoring nezded to permit
quantitative analysis of the interview and to enable compariscrn with
the persister results obliterated some of this data. Qualitative
descriptions of the nonpersister groups have been introduced 4in an
attempt to overcome this limitation to some degrez. :

Discussion of Questions Raised During the Courses of This Study

No factors about early life experience have been tapped which
differentiate between persisters and nonpzrsisters as children or
adolescents, or correlate with the later pattern of persistence or non-
persistence. The two groups seem to have been similar in their early
development in so far as it was examined. There are suggestions that
nonpersisters may have had a more secure financial existence than the
persisters, and may represent a slightly higher level of social-economic
class. A higher percentage of nonpersistence fathers are described as
wozrking within the professionsl and managerial ranks.

8o
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The nonpersisters describe themselves as having poorer
relationships with their mothers and as liking school less and finding
extra-curricular activities more interesting than school. 1t is possi-
ble to speculate that they represent a somewaht "maverick" group.

They may represent a more independent group less restricted by authori-
tarian fiats. The nonpersister, perhaps aore outward directed and
secure about her ability to occupy herself, may shun the formal jot
situation and enjoy self-directed activities.

An apparent difference in financial status, both vhile attend-
ing college and at present, exists between the persister and nonpersister
groups. Persisters' husbands are reported to be in the lower income

~ groups. Nonpersisters with young children report the highest income
level which, to some extent, reflects current economic prosperity, and
also suggests that this nonpersister group waited to have a family,
possibly worked while they waited, and helped their husband financially
vhile he studied or worked towards higher professional (and econamic)
campetence. The thought occurs that a college education assists men
to attain a higher economic level and standard, and makes it possible
for women, their wives, to devote their time to other pursuits than
remunerative work.

\“

Financial need may well be the greatest motivating factor that
keeps persisters with young children at their jobs. Pcrsisters, .
especially those who have young children, may need the financial e s
security. To some extent this suggests a social class difference
between persisters and nonpersisters and is reminiscent of a remark
once made by Dr. Harry N. Rivlin to the effect that the teaching pro-
fession offers the lower social clsases opportunity for upward
mobility. The less weolthy subjects persist in an effort to raise
their standard of 1iving and to become economically secure. Persist-
ers who returned to the classroom when their children were older may
have had financial needs at least partially as their motivation. No
longer needed for full time homemaking, the older motuer can develop
her own skills and interests and can then use these gkills to ease any
financial stresses by becoming a permanent wage earner.

w More persisters than nonpersisters report that they feel an
obligation to contribute to the family income. Approximately the same
proportion of norpersisters' mothers worked as did persisters' mothers,
80 the factor of example may be ruled out. But the factor of financial
need may not. Would persisters hold the same attitude if their fanily
income were higher or if they had come from economically secure and
comfortable family background? Financial need asserts itself as a
strong attitude-molding factor.

Another question can be asked: Do our persisting teachers
represent middle class people with middle class values, or do they
represent instead a group that has moved up into the middle class, whose
value system is parhaps more rigid because they are less comfortable
with it. Information about this question was not directly investigated.

="
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Indeed definitive description of the term "middle class” would be hard
to arrive at. Pinancial status is one way of differentiating between
social classes and it appears that the persister group represents a
less affiuent group than the nonpersisters, and by extension, perhaps
& group of lower social status. In common parlance, it is repeated
that cur teachers represent the middle class and that conflicts arise
vhen the values of the middle class teacher clash with lower class
values Gf pupils in the classroom.

Perhaps some reconsideration of this idea is needei. Teachers
themselves may be struggling with class values, and conflict in the
classroom may arise when the values held with certainty by the students
come into opposition with other values held uncertainly by teachers.
The uncertainty may lead to rigidity in teacher attitudes and behavior,
and demands of the student. The rigidity may make it difficult for the
teacher to appreciate her students and may effect & significant gulf
between Lerself and her students.

Persisters and nonpersisters are more similar than dissimilar
in the vay they spend their time. Persisters report spending spare
time with their children. This is understandable, since working cuts
into the time available for children. Nonpersisters report involve-
ment with hobbies during their spare :ime and this conforms to non-
persisters' report that as children and adolescents they were involved
with hobbies (persisters worked at homework). It would seem that the
nonpersister, as well as having more time, is a more independent kind
of person who can occupy herself satisfyingly outside of the routine
a job impcses (or school imposed). It might also be true that the non~
persister’s report of greater activity at the administrative level of
community organizations indicates that she needs more stimulation then
home offerg, but shies from taking a full-time teacLing job because of
the time restrictions. It is notable that many nonpersisters said
they would 1ike a part-time teaching position which they feel would £ill
their need for productive activity, would increase their income moder-
ately, and would still allow them independence in their total life
activity. The nonpersister is not solely involved with family relation-
ships nor is she usually involved with study or skill development.

She seems to be finding a niche for herself using her current abilities.
But it is a more flexible niche than a teaching assignment would
currently be.

For many within both persister and nonpersister groups, teach-
ing seems to have been picked sometimes as a second choice, sometimes
as a default decision. Some had considered teaching as a career since
early youth and more of these people persist in the profession. Many
stated that relatives, notably their mother, helped them make the choice
to teach. Nonpersisters note that they did not relate too well with
their mothers. It is possible to infer that nonpersisters have been in
greater conflict with their mothers in the area of dependence-independence.
They verbalize being more independent (are not as tied to their mothers®
values); behave in a somewhat dependent manner when they accept mother's
recomendation of teaching s a profession; and then, when the opportunity
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presents itself (marriage, children, family responsibility) "rebel”
against their mother's suggestion and their initial compliance. Non-
rersisters may be thought of as moving up the social ladded more
easily than persisters and as being able to reject old values as it
becomes feasible to do so.

Mcmbers of neither persister nor nonpersister group availed
themselves of guidance facilities prior to deciding to study in the
education sequence. Persisters seem to have mcre actively chosen teach-
ing as a profession that would interest them snd would fit reality needs
of being a working homemaker. More nonpersisters seem to have fallen
into the profession by default. One wonders whether we would heve 'a
different kind of teacher and a more persisting teacher if prospective
teachers had to discuss with a guidance counselor tleir reasons for
selecting the study of education, and had to confront in advance, with
the help of a counselor, some of the realities of the teaching pro-
fession.

. Both persisters and nonpersisters report having experienced a
kind of reality shock when they began to teach. The actual teaching
position was different from their anticipation and they were unprepared
for this difference. Preparation in the education sequence may have
been excellent, but it was sensed as urrealistic in terms of the
actualities that had to be faced in the classroom. The nonpersisters
interviewed stated that their student teaching expericnce was in many
cases inappropriate. Their student teaching was done in schools in
middle class neighborhoods, whereas their actual teaching experience
was orten done in more disadvantaged areas. . They also coammented upon
the lack of training in methods appropriate to children of less -
ability. They reported that when they began to teach, they had to
throw out techniques and expectations imbued in them in college, and
revise their goals to suit their students' day-to-day needs rather than
long term goals. They may be asking for two kinds of assistance for
the future teacher: First, they want theory, but they need to have it
presented in ways which show its concrete application. Second, they
want “how to" hints and suggestions.

Both persisters and nonpersisters had difficulty in making the
shift from theoretical classroom learning to practical classroom teach-
ing. However, it appears that a kind of adjustment was achieved, and
no one cited disillusiorment as their reason for not persisting. Both
groups found the first year difficult and there is an implied suggestion
that they would have liked to have had greater assistance, such as
principal interest, suggestions for handling specific problems, and
greater cpportunity tc share concerns and ideas. Newman's (1965)
description of the problems teachers face during their initial teach-
ing job and suggestions for ways of handling them merits consideration.
She suggests that "many unconscious, preconscious, sub-rosa or
unverbalized needs may, and often do, become determinants affecting the
course of the teaching-learning process.” (Newman, 1965. p.l) She
recomuends that giving assistance to teachers in the areas of under-
standing and coping with these need patterns can have a promoting effect

83




le.

\

on teachers' behavior in the classroom and subsequently on student
learning and behavior.

It may be inferred that difficulties faced and inadequately
handled during the first year would influence the teacher's decision
to continuewr not. However, no specifics related to this couid be
obtained. The reasons repecatedly given for leavirg wers those of
marriage and pregnancy and family responsibiiity. Wc can only specu-
late how much affect first year discouragement hed on subsequent
decisions to teach, realizing that a teacher would be hesitant to
admit that she had not reached her own expectation for teacher excel-
lence.

Data about husband's attitude was obtained second-hand from
their wives. It may be inaccurate. The report that husbands are non-
camittal may reflect an accurate statement of a husband's feelings or
& misinterpretation by his wife. Wives feeling pressured by a job as
well as by home responsibilities may feel, no matter how much assist-
ance their husband offers, that it is inadequate. Present society is
in a state of flux about the pros and cons of working mothers, and
expressed attitudes may reflect confusion about the issues or the wish
not to commit oneself. The wife may be, through the mechanism of
projection, expressing her own conduct as a reflection of her husband’'s
wish.

The sample examined during this study included a proportion of
older women, those who prepared to teach after their children were old
enough to attend school. These women have tended to persist as teachers.
This fact may reflect the greater opportunity for part-time study and the
encouragement that schools now offer the older student. From one point
of view, this appears to be a good group to tap as teachers. Women
vho study in the education sequence when they are older tend to use
their education in the elementary and high school classrooms and to
remain in the classroom.

Lohman (1966) investigated the relationship between scores on
the F scale and persistence in teaching. A high score on the F scaie
designates a tendency toward authoritarian, .implicitly anti-democratic
sttitudes. The scale consists of thirty items. The respondent is
asked to indicate the extent of his agreement with each item. The
items are so phrased that agreement indicates an outlook characterized
by little tolerance of ambiguity, unquestioned acceptance of authority
figures, and a perception of the world as hostile and threatening. No
statistically sifnificant differences were noted among Lohman's groups.
However, some interesting trends were noted. The "always taught” group
was highest in overall authoritarian attitude while the "taught, left,
intend not to return group" was lowest. This suggests, although it has
not been supported statistically, that those women who entered.teaching
imrediately after graduation and were still teaching ten years later
indicate somewhat greater tendencies toward authoritatian attitudes than
do those women who left teaching after a few years of service and report
that they have no intention of returning. These wanen who are still
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teaching in our schools, as compared with those that left, seem to have
an outlook that is more readily characterized by conventionalism, 1ittle
tolerance of ambiguity, submissive, unquestioned acceptance of authority
figures, and a perception of the world as hostiie and threatening.

There is a tendency to ignore the social and psychological determinants
of human characteristics and events and not to take intc account possi-
ble inner sources of one's ideas and behavior. If the trend that

Lohman noted were significant, one might anticipate certain behavior
attributed to persisters and nonpersisters. Fewer persisters might

. have considered alternate careers to teaching. Interview findings

Buggest that persisters more than nonpersisters had opportunity to find
out about other professions before selecting teaching. However, more
persisters made the decision to teach at the elementary school level.

If persisters represent a more rigid, authoritarian group, one
might expect them to report fewer discipline problems in the classroom.
For our sample, persisters report feeling competent. ag a teacher because
they have understood children and by extension, have used this under-
standing to run a comfortably controlled class.

However, even though present findings do not support the
tendency noted by Lohman, further investigation might be important. If
it should be substantiated that teachers who remain within our schools
have stronger authoritarian attitudes than those who leave, then a
focus of concern should perhaps shift from the shortage of teachers,
to an investigation of the nature of the school enviromment and its
apparent attraction to those people whose attitudes are considered less
than fully desirable in education today.

Discussion of Factors in the Retention of Teachers

The final objective of this study was to question nonpersisters
about factors that would bring them back into the classroam: =coner.
Table 52 shows the nonpersister resporses to suggestions made by the
investigators and Table 53 shows additional suggestions made by the non-
persisters themselves (pages 75 and 74). Foremost among these
suggestions are "opportunity for part-time teaching," courses and work-
shops to heip keep one up to dete, and day care centers for young
children. These ideas are not new. Rabinowitz (1958) mentioned them.
Crane and Erviti (1955) suggested similar steps and also recommend
increased salaries and more flexible teaching schedules. Currently
gsome of them are being discussed and tried out in various school
gystems. Articles that have appeared in the London Times reflect the
fact that a teacher shortage exists in Great Britain and the Ministry
of Education is seeking ways to overcome it. Concern is not so much
to train more teachers but with the "wastage" that occurs when teachers
leave the classroom and do not return. In April 1965; Mr. Anthony
Crosland, Secretary of State for Education azi Science, in a speech to
the National Union of Teachers (London Times, Educational Supplement,
April 23, 1965) outlined a fourteen-point plan for improvement of
British schools. Five of these points referred specifically to ways
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of preventing "wastage.” These points were:

1. Develop a national registry cf teachers in vhich girls would
be enrolled wtren they first left teaching. This would facilitate keep-~
ing in contact with them.

2. Aim to develop a fivée to ten per cent part-time teaching
steff. All of these part-time jobs would be offered only to married
women who had families.

3. Teachers would be welcomed by their local education society
and attempts would be made to make them feel involved in the society and
a member of the teaching profession even though they were not presently
in the classroom.

L. Nursery schools would be provided where they would produce
more teachers than they would consume.

. 5. Refresher courses would be given at convenient times and
Places to make the transition back to the classroom essier.

In May 1965, these ideas were expanded on and it was suggested
that the conditions of service for part-time teachers be made similar
to those for full-time teachers in terms of tenure, sick pay, and leave
(London Times, May 21, 1955). Apparently, British educators believe
that part-time teachers are essential to ease the shortage. A plea for
& change in attitude about part-time teachers has been voiced.

Miss Helen Simpson, Honorary Secretary, Association of Tcachers in
Colleges and Departments of Education, noted that there was no evidence
that part-time teachers at il1e elementary level increased student
insecurity or decreased the amount or quality of learning. She stated
that a "change in the conditions for part-time appointments is
essential if women are to return [to teaching] in large numbers.
Moreover, it does justice to the professional woman anxious to exercise
her skill and training." (London Times, Educational Supplement,

April 9, 1965)

New York City also is facing the fact that part-time teachers
might ease the shortage. Leonard Buder writes, "The field of educatiom,
with its persistent teachers shortages, would appear to be a natural area
for the employment of housewives as part-time teachers. But this requires
@ radical change in thinking by many public school administrators and
local school boards." (New York Times, November 7, 1965) And in 1966,
the New York City school system "invited qualified persons to apply for
part-time positions... The rate of pay [ould] be proportionate to
that of a full-time sub... The part-timers [would] also receive pro-
portionately the same vacation pay and sick leave benefits now given to
present day-to-day substitutes.” (New York Times, February 9, 1966)

Within the United States, also, an attempt is being made to
train more teachers. Some emphasis is being given to attracting
(1) older women who have already raised their families since studies
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have shown that these women seem to become persisters after they
camplete their training, (2) men who have reached vatirement age and
who wish to undertake a second profession, and (5) men and women who

did not originally prepare themselves for a professior. and who are
now interested in becoming teachers.

Many people have considered the problem of nonpersisters and
have conceived possible ways of reducing the smount of "wastage." Ideas
are slowly being put into practice and the value of these changes will
have to be evaluated over.the course of the next few years.
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CHAPTER V

CONCIUSICNS, AND IMPLICATICNS

It has been a fact that, although more and more college
s8tudents have been preraring for the teachirg profession, there are
not enough fully qualified teachers to staff classrocms. Concerned
with this shortage and the rate of attrition of teachers, the Research
and Evaluetion Division of The City University of New York undertook
a long term study of one group of graduates of the municipal colleges.
The longitudinal study began in 1954 and the graduates have been asked
to respond to four follow-up questionnaires. Thege earlier studies
have been described in Rabinowitz { 1958), Medley {1959), Impellitteri
{1965), Horn {1965), and Lohman (1966).

This present study represents the final one of the series.
One hundred noapersisters were interviewed und ninety-four persisters
answered a comprchensive questionnaire. The data collected by using
these tools was analyzed and comparisons between the persister and non-
persister groups, within the nonpcrsister subgroups, and between some
of the persister and nonpersister subgroups were made. Questions were
raised and were discussed in the body of this report. In summary now, -
the objectives of the study will be restated, the questions that were
raised and the major findings related to each will be reviewed, and
implications of these findings for further study or action will be
described. Recommendations for bringing nonpersisters back into the
classroom will be restated.

The nonpersisting teacher has been the focus of many studies.
Much information about the reasons for nonpersisters has already been
gathered. The objective of this study has been to continue the gearch
for reasons why teachers leave classroom service and for suggestions
that might bring them back to teaching.

A number of guestions were posed concerning reasons for non-
persisterce. Each will be discussed.

1. 1Is financial status related to persistence?

It has been found that husbands of persisters have lower incomes
than those of nonpersisters. Financial need may well be the greatest
motivating factor that keeps persisters with young children at their jobs.
It is possible that most persisting mothers with Yyoung children would
leave teaching were it not for their financial need.

2. Is the husband's attitude decigive in determining whether a wife and
mother continues to teach? :

The data, obtained secondhand, suggests that husbands are r-u-

committal. They are reportedly willing to have their wives work as
long as this work does not interfere with their own needs or with those
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of the children. Very few of the husbands ars reported as actively
supporting the idea of a working wife.

5. 1Is a person's involvement with home and professional or community
work related to nonpersistence?

Most of the women who left teaching did so because they felt
it their responsibility to devote full time to their families. Mony
women return to teaching after their children are grown. For some
this means that all children are in elementary school and for others
that their adolescents are in college. ionpersisters are more involved
in community activities than are persisters. They have more spare time
and it is probable that these organizations f£ill the nonpersister’s
need for stimulation while she is not working, rather than serve to
deter her from working. .

L. When did the nonpersister decide to teach? Did voeational guidance
in high school or college affect their decisions?

Neither persisters nor nonpersisters took advantage of voc-
ational guidance that may have been available to the: at the high school
or college level. The decision to teach seems to have been made early
more often by persicters than by nonpergisters, and to have been made
by default many times by college students who were encouraged by their
families, who did not have any driving interests, or who felt they could
not accomplish their real ambitions. It would seem, therefore, that
many women enter teaching without maximum commitment to the profession.
Although many stay with the profession and become satisfied, effective
teachers, many others leave teaching after a few years giving family
responsibilities as their major reason. It may be that lack of voc-
ational guidance and redirection when necessary are also contributing
to the attrition. These findings suggest that guidance and direction
is needed for education students during the early stages of the edu-
cation sequence. Students need a more realistic idea of vwhat it means
to be a teacher and what tasks are involved. Students need help to
assess their interest in teaching and their ability to work with youth
during their initial courses in the education sequence, and gsome of
them need agsistance to change their major fields o_ study and their
vocational aims to areas in which they will find greater satisfaction.
I students leave the sequence because they decide, having had
vocational guidance, that they would really not enjoy.the kinds of
work involved in teaching or that their interest lay elsewhere, the
effect, over the long term, might be fewer nonpersisters.

Many womer appear to become teachers by default. One possible
reagon for this is the ease of entering teacher training and the
financial subsidies offered to someone who takes this course of study.
Stiles (1957) noted that perhaps it iz too easy to become a teacher.

By implication, perhaps the entrance requirements for teacher training
courses should be raised, the standards made more stringent, and the
whole procegs of becoming a teacher made more difficult. This idea
meri%s consideration and perhaps study. What does happen to women in a
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profession such as engineering or medicine where lack of financial
subsidy makes it more difficult to study and where competition for the
student's place in college is stronger? Does the raising of standards
raise the prestige value of the position and scrve to hold women and

attract more men to the profession?

5. How do nonpersisters and persisters evaluate their training experi-
ence and initial teaching experience? Did the initial teaching -
experience contribute to the decision to reamin in or to leave tesch-
ing? What dissatisfactions, €.g., school administration, student body,
8chool assigmment, distance from home, are contributive to teacher non-
persistence?

Persisters and nonpersisters describe their college education
as too theorectical and as somewhat unrealistic. They were trained in
middle class schools and were then placed in schools to work with
children who had different educational goals and values. The first
year of teaching was experienced by both persisters and nonpersisters
as a shock, as frightening, overwhelming, and very difficult. During
this first vear of teaching, the neophytes wanted more agsistance
than they were given and they wanted practical advice. The first year
of teaching was experienced as most demanding and least satisfying. and
it may vell be this emotional set which makes mary women leave the
profession ag soon as they can. Other researchers, as well as the
population interviewed for this study, note the need for greater assist-
ance during the first ycar of teaching. It would seem that certain
revisions are needed in the edvecation training process and in the
kandling of the new teacher. Certainly within the last ten y:ars, scme
revigions in curriculum have been made, but perhaps other revisions
are needed. Perhaps assistance to the new teacher should be the
coilege's responsibility and some kind of continuation of supervision
and training should be offered by the college after & student has
graduated. Perhaps school gystems must hire nonjudgmental helpers to
work vith new teachers. It seems vital that the beginning teacher
be given adequate support and assistance. The BRIDGE project (1965)
and I-vman (1965) have described kinds of in-service agsistence tech-
niques. .

No one cited initial difficulty in handling a class as a
reagon for leaving teaching. They found the first year very difficult
and wanted more assistance than they received. Ws can only speculate how
tuch these difficulties affectéed the décision made a year or so later.

Similarly many complaints were made about unsympathetic
aedministrators, paper work, additional Jobs in school unrelated to
teaching (such as lunch room duty). However, these were not given as
the reasons for leaving the profession.

Some of the facts and implications for reducing the number of
nonpersisters have been cited in answer to the questions originally
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posed. Tuwo other facts not originally studied contributed some
information about the problem as well as ideas for partially solving
the problem of teacher shortage.

Tzaching is primarily a woman's profession and is perceived
as a sex-linked occupation. A majority of these women marry and stop
working in order to fulfill responsibilities to their home and families.
How can the profession be made more attractive to men? The problem
of attracting men to elementary and secondary school teaching may be
primarily one of size of salary. Men with equal training can make more
money in other professions. But that problem is more a gocial problem
than one for the school administrator. Occupations are conceived of
&8s linked to one or the other of the sexes. Until these linkages are
weakened, the problems of shortages in both masculine and feminine
conceived professions cannot be satisfactorily solved.

Many women return to teaching after their children are grown.
Homen who have begun and completed their studies while their owm
children are attending school tend to persist as teachers after they
achieve their degrees.

Most women leave teaching because they want to or must devote
full time to family and child-rearing responsibilities. It seems -
unlikely that this sitvation will change until first., attitudes about
vorking mothers change, and second, adequate and responsible child
care at reasonable cost becomes available. It may be possible. as
some nonpersisters have suggested, to lure teachers back by providing
child care. But more likely (2lihough change is occurring as the women
suffragettes of this era speak out) social attitudes and the subtle
pressures nut on mothers to remain at home, will keep mothers from
teaching at least until all children are in school all day.

Possible solutions might be: 1) To concentrate on training
older women who have already raised their familiz=s, recognizing that
it may be difficult to get them to accept modern psychological think-
ing and to train them in current education methodology. Older women,
it has been found, become persisters. It would be desirable to
evaluate their performance as teachers and then possibly to enlarge
or modify their preparation so as to help them become effective
teachers. In a utopian vein, it may be possible to climinate from
the training program e:periences which come with age and to add
areas of study and experience which would hopefully overcome some
of the behaviors and prejudices which become irgrained with age.

2) To make the field attractive, both financially and in terms of
prestige, for men. The implication here is that classroom teaching
itself would be made attractive and that there would be no need for
the teacher to look for satisfactions within the administrative ranks.
Apparently teachers frequently feel impelled to work their way up the
adminigtrative hierarchy for economic and ego satisfactions. 3) To
develop child care centers located within or near a school. Such
facilities might encourage some young mothers to return to teaching.
And, if economically feasible, that is, if enough young mothers made
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use of them, they would represent one way to reduce the number of
teacher dropouts. ~

Finally, the nonpersistars were asked what changes might bring
them back irto the teaching profession. The Primary recommendation was
to provide opportunity for part-time teaching. This would £ill the
nonpersisters' apparent need for stimulation outside of their home and
would help £ill the vacancies. Other suggestions were that the school
system provide courses and workshops to help the teacher keep up to
date with current innovations and maintain the feeling that she is still
& member of the profession, more flexible use of licenses, and day care
centers for young children of teachers. Some of these suggestions are
already being put into practice.

This study concludes the longitudinal study of 195k education
graduates from the four colleges of The City University of New York.
Some previously known facts have been re-enforced; some new facts about
the group have been added. Although it is not possible to generalize
to other specific groups of teachers, many of the things that have been
found and written seem general enough to apply to other groups of
teachers. Finally, the opinions of nc.persisting teachers about factors
which would bring them back into the profession have been sought.

These factors, plus other information gleaned from the interviews, lead
to implications for action and to possible partial solutions for the
problem of nonpersistence in teaching. Perhaps sme of the suggestions
made here, which have developed out of other researchers! ideas and
suggestions of our respondents, can lead to greater holding power and
less "wastage" of teacher womanpower.
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BACKGROUND

National and local concern about shortages in teacher persomnel
and high rates of leaving the classroom prompted the Division of
Teacher Education of The City University of New York to undertake a
longitudinal study of its teacher education gracuates of the class of
1953-5k. Four questionnaire studies and two interview studies have
been spaced over a period of eleven years. The present study is a con-
tinuation and culmination of this longitu:dinal study. The study was
planned to add data to the existing body of knoirledge about the differ-
ences between the person who persists in teaching and the person who
leaves teaching, and to emphasize possible solutions toc the problem
of tke teacher éropout.

OBJECTIVES

This study and report constitute the end point of a series of
studiss. When they were conceived originally, three main questions
were raised: (1) who leaves teaching? (2) why do they leave? and
(3) how can those nonpersisters be drawn back into the classroom?
Earlier studies in this series provided an answer to the first question.
In the main, it is the married women with young children vho retire
fram teaching because of hame responsibilities. In part this finding
responds to the second question also. But to a larger extent, there
has been no camplete answer given to the sgecond. Such questions as
these can be raised:

1. Do many mothers fail to return because their family
income is ample?

2. Is a personts involvement with home and professional or
community work related to nonpersistence?

3. Do nonpersisters' husi:ands discouraée i;.hem from handling
the double job of teacher and homemaker and, conversely, do persisters?®
husbands encourage and assist them with the double load?

k. How does one’s initial teaching experience contribute to
the decision to remain in or to leave teaching?
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5. Was the personts anticipation of what teaching would be
like consonant with the real experience?

6. Does the type of guidance received in high school or
college have an affect on job involvement and on the decision to remain
in teaching?

With regard to the third question, one of the major cbjectives
of this current study has been to question nonpersisters about factors
that would bring them back into the classroom sooner. Further ob-

. Jectives of this study were to elucidate areas of practical as well
as of personal concern to the nonpersister, such as: Are aspects of
the teacher’s early life experience related to persistence or non-
persistence? When did nonpersisters first think of teaching as a
vceational choice and what or whe influenced this choice? Do non-
persisters plan to return to teaching and, 1f so, are there factors
vhich would make them return sconer?

PROCEDURE

’ In previous studies of the graduating class of 1954, data
were collected by use of brief mail questionnaires. For this project,
an extensive interview schedule was constructed since the intention
was 1o probe many areas which might be related to nonpersistence.

It was originally planned to study the nonpersister interview
results in an attempt to identify all reasons for nonpersistence and
to compare them with the persisters interviewed for another study on
as many variebles as possible., It became apparent that many guestions
that would provide important information about nonpersistence had not
been asked of the original persister group. It was therefore decided
to amplify the aspect of the study dealing with comparisons between
persisters and nonpersisters by developing a majl questiounaire for
persisters which would be directly ccmparsble to the nonpersister
interview schedule. :

From an original populaticn of 1,628 gradustes of the clszs
o 1954, the sample aveilsble for longitudinal study in 1964 was 659

_ people. Of these same were working within the public gcheol system
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and some were not. These 659 people were classified as either
persisters or nonpersisters and constitute the sample for the present
study from which 100 nonpersisters and 9% persisters were chosen to
be studied by interview and questionnaire. Subjecta were identified
2s persisters if in the ten-year period, 195k-Gl, they had taught for
seven to ten years and were teaching in 1964. Nonpersisters were
defined for the present study as respondents who were not teaching at
the time of the 196k questionnaire. This group was divided into four
subgroups:

1. Clear nonpersisters had left teaching and had stated
that they did not want nor plan to return.

2. "Fuzzy" nonpersisters vere on extended maternity leave.
They stated that they did not know when thiey would return to teaching.

5. Undecided subjects were also on maternity leave but
stated that they do not know whether or not they would ever return
to teaching.

4. Those subjects in the “never taught" group never entered .
the teaching profession although they completed all necessary college
courses including student teaching.

i The groups of persister and nonpersister subjects were
stratified according to sex, marital status, age of children, and
grade level at which they prepared to teach. Based on the number of
subjects in each subgroup, a proportional sample of 100 was chosecn.

It was planned to interview the nonpersisters in New York City.
To tiake this feasible, anyone who iived outside of a fifty-mile radius
from New York City was eliminated from the seample. The remaining 280
subjects were sent a letter esxplaining the nature of this study and
advising that they would receive a telephone call “to arrange a con-
venient time for an interview.

In order to improve the willingness of these people to be
interviewed, a stipend of $10.00 was offered tc each person who came
to be interviewed. This reduced the frequency of refusals and broken
appointments, and improved the degree to which those interviewed would
be representative of the group. Persisters were contacted by meil.
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Iools. In project S-333, the first part of this study, the interview
schedule previously used with persisting teachers was modified to
make it relevant to the nonpersister group. The interview schedule
was tried out in a few interviews. These were recorded and studied
with a view to improving the schedule. On the basis of this tryout,
8 revised interview schedule was developed. In order to obtain
information about the extended persister grcup, a questionnaire,
parallel in construction to the interview schedule, was written.

Data Collection. Interviews with the nonpersisters were conducted in
booths made avajilable in a guidance laboratory at one of the colleges
of The éity University of New York. Data were collected on tapes and
in written notes for the nonpersisters and in the questionnaire

 returned by the persister group. Each interview and questionnaire was
analyzed using similar precoded rating scales so that the persister
and nonpersisisr groups could be compared. Persisters were contacted
only by mail. A stamped addressed envelope was enclosed to facilitate
their return of the completed questionnaire.

Statistical Treatment of the Lata. After the questionnaire responses

l were coded, the coded results were transferred tc IBM cardas and
’ tabulated. The Chi® measure was used to compare two or more groups
' with respect to multiple responses and to test the general mull

hypothesis that the responses given by the two or more groups were
,ll independent.

'l RESULTS AND CONCLUSIONS

} A bulk of data was gathered from the persisters and nonpersisters
t' on the interview schedule and questionnaire. Despite the fact that the
interview had been revised after an initial tryout, as they continued
interviewing, the psychologists became aware that same @hestions were
repetitious, responses to others overlapped, scme were found to deal

with material far removed from the problem of persistence, or, for other
questions, the subjects could not remember enough facts to give
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meaningful answers. For the xcst part, it was found that the
responses to two or three questions overlapped. The response was
ther coded only once. The Nonpersister Interview Schedule has 156
items. Appoximately twenty questionz on examination were found to
Yield data irrelevant for this study. Responses to approximately
45 other questions further elaborated each other, drew the same
response as another item had, or in some otheér way overlapped., Ap-
Proximately 95 questions were statistically analyzed.

In the paper, the statistical findings are presented in
detail. The data were divided into the following cight major group-
ings:

1. Early life experience and se¢lf-image, friends, relatione
ships with parents..-

2. Working experience prior to and during college.

3. Financial pressures during college and cur:réntly.

bk. Guidance and vocational choice.

5. Reactions to education courses.

6.. Initial teaching experience.

7. Involvement with home and cammnity or with study or
another job--family relationships.

8. Attitudes of self and family toward the working
mother. :

The persister and nonpersister groups were found to be sta-
tistically significantly different in the following areas--in so far
as these areas were tapped by the questiomnmaire: i T

1. There is a slight tendency noted for persisters®! fathers
to have had jobs towards the lower end of the occupational ratings and
more nonpersisters describe their fathers'! occupations as within the
professional or managerial group.

2. Persisters! fathers are reported to have been more
interested in their home than nonpersisters' fathers. However, both
groups in gereral recall .. close relationship with their parents
and describe themselves as "getting along well" with parents.

J. Persisters report that they spent their solitary time
on homework whereas more nonpersisters were involved with a hobby.
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A tendency for nompersisters to like school less than persisters is
reported.

4. It was more difficult financially for persisters to
attend college than it was for nonpersisters. The group of persisters
and nonpersisters can be differentiated currently on the basis of
husbands® income. Persisters® husbands have the lower incomes.

5. Although more members of both the pergister anG non-
persister groups made their decision to teach while in college, a
samevhat greater percentage of persisters than norpersisters report
making this decision at the elementary school level. Both groups
reéport that they did not attend assemblies where vocations were dis-
cussed and did not talk with a guidance counselor about their
decision.. :

6. Both groups were strongly impressed by the differences
between classroom instruction and their student teaching experience,
and the differences between student teaching and the real teaching
experience. Persisters felt that student teaching was not realistic
preparation for going on your own into the classroam. Persisters
appreciated the practice gained during student. teaching, wi.~reas non-
persisters emphasized the differences between what they had learned
in the classroom and experienced when teaching and tended to ignore
the beneficial effects of student teaching. Both groups reported that
the first year of teaching was most difficult and stated a need for
more assistance during this year.

7. Persisters feel more of an obligation to make a financial
contribution to family income than do nonpersisters. However,
persister wives report that their husbands are noncommittal about
their working and report that 1little active approval is given to the
fact that they work. Nonpersister wives themselves seem to shun
the idea of working.

8. Both groups respond to the same values within the teaching
profession. Of greatest importance is the opportunity for creative self
expression, contributing to the development and improvement of the stu.
dents, According to most of the respondents s they selected teaching be-
cause it is a stimulating opportunity to work with children and to help
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them learn and develop.

9. The persisters and nonpersisters were compared for the vari-
able of age., The groups are significantly different. A considerable num-
ber of the persister sample achieved their college degree at the age of
30 or older - ten »ears older than the typical age for graduating college.

10. The nonpersister group appears to be somewhat more indepen-
dent and less restricted by authoritarian fiats than the persister group.

1l. The financial differences between the persister and non-
persister groups seem to represent social class differences.

12. Both groups report the first year of teaching as a difficult
one, involving a "reality shock” because of the differences between their
preparation for teaching and what they experienced as beginning teachers.

The findings of this study reiterate the fact tnat most of the
women who left teaching did so because they felt it their responsibility
to devote full time to their families. Teaching is primarily a woman's
profession and is perceived as a sex-linked occupation. The problem of
attracting men to elementary and secondary school teaching may be one of
salary. Men with equal training can make more money in other professions.
But that problem is more a social problem then one for the school adminis-
trator. Occupations are conceived of as linked to one or the other of the
sexes. Until these linkages are weakened, the problems of shortages in
both masculine and feminine conceived professions cannot be satisfactorily
solved. .

The decision to teach seems to have been made early more often
by persisters than by nonpersisters and to have been made by default many
times by college students who were encouraged by their families, who did
nct have any driving interests, or who felt they could not accomplish
their real ambition. It would seem, therefore » that many women enter
teaching without maximum commitment to the profession,

It may be that iack ‘of vocational guidance and redirection when
necessary are also contributing to the a‘trition. This suggests that
guidance and direction is needed for education students during the early
stages of the cducation sequence,
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Persisters and nonpersisters deacribe their college education as
too theoretical and as unrealistic. They were trained in middle class
schools and were then placed in zchools to work with children who had
different educational goals and values. The first year of teaching was
experienced as a shock, overwhelming, and very difficult, Other researchers
as well ag the population interviewed for this study note the need for

greater assistance during the first year of teaching, Various propossls
about in-zervice assistance techniques heve been made.

The nonpersisters were asked what changes might bring them back
into the teaching profession. The primary recommendaticn was to provide
opportunity for pert-time teaching. Other suggestions were that the school
system provide courses and workshops to help the teacher keep up to date
with current innovations and maintain the feeling that she is still a member
of the profession, more flexible use of licenses » and day care centers for
the young children of teachers.

This study concludes the longitudinal study of 1954 education
graduates from the four colleges of the City University of New York. Some
previously known facts have been re-enforced; some new facis about the
group have been added. Although it is not possible to generalize specific-
ally to other groups of teachers, many of the findings seem general enough
to apply to other groups of teachers. Finally, the opinions of nonpersist-
ing teachers about factors which would bring them back into the profession
have been sought. These factors, Plus other information gleaned from the
interviews lead to implications for action and to possible partial solu-
tions for the problem of nonpersistence in teaching.
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The City University of New York
Division of Teacher Education

OFFICE OF RESEARCH AND EVALUATION

Dear

You have been most gracious in cooperating with us over the years by
answering the questionnaires sent to you about your professional status.
We are now attempting to carry on a more detailed study of a selected
group of the 1954 class of Teacher Education graduates and we would like
an opportunity to talk with you at length about facets of your profes-
sional 1ife that would be most difficult to inquire into on a question-
naire. We are very interested in your opinions about teaching and hope
that you will give us an opportunity to talk with you about them.

Vle will telephone you within the next month to arrange an appointment
for an interview. We would like to meet you at:

921 Lexington Avenue (68th Street)
3rd Floor, Guidance Laboratory

If this will be difficult, or., if you would prefer, we will try to come
to your home. If you can come to Manhattan we will arrange a token
payment of $10 in appreciation of your cooperation and travel expenses
incurred.

This is the last part of the ten-year study in which you have been
involved. The success of the project is in part dependent upon your
cooperation. We hope that you will continue to help us. We look for-
vard to speaking with you.

Sincerely yours,
/ . é f ]’/ .
Zé»/‘ﬂ /7 , v ,W
Alvert J. is_ Director
Office of Reseerch and Evaluation
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NONPERSISTER INTERVIEW SCHEDULE
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The City University of New York
Division of Teacher Education
OFFICE OF RESEARCH AND EVALUATION

RName Age Number
Interview Schedule-
I. Background information - first I would like to ask ebout
your family:
A. TWkere were your parents born? Mother: UsA
Other
Father: USA
Other
B. And you? USA - City
Other N
C. What was their general educational background?
Mother: self-taught (no formal school) yes _ No__
elementary school graduate yes__ No__
high school graduate yes__ No_
college graduate yes _ No__
beyond college Yes  No
Father: self-taught yes _ No__
elementary school graduate yes _ No__
high school graduate yes__ No
college graduate yes__ No
beyond college yes__ No _
II. Schooling
A. For elementary school, what kind of school did you attend?
Public
Private
parochial
other
B. For high school, what kind of school did you attend?

public

private
parochial
other
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III. School experience (referring to before ccllege - get
global impression)

A.
B.
c.
D.

E.

F.

Tell me what you were like in schoole

What did you like best?

What did you like least?

What do you remember about your teachers?

Describe an iacident that stands out in your mind
about school.

Did you enjoy school? (glcbal impression)

very much

gome _ very little _ don't know

IV. Relationships with parents (referring to before college
get giobal impressions)

A.

Mother:

1.

2.

6.

What. kinds of things did you do with your
mother?
2id you have fun together?

rarely sometimes _ oftem

don't remember

o

Did she read to you?
none  little _ lot _ don't remember

What did you talk sbout together?

How did you get along with your mother?
Did you feel close to her? Helip me meke a
rating on this.
very close  some _ not close

can't remember

Did you fight?
none _ some & lot __ don't remember

Was there an area of interest or concern
that you remember your mother feeling
strongly about?

(Probe: for example, abouh getting an educa-
tion, politics, about women working, about
having a family. )

2
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8. Did your mother work outside of the home?
yes no

9. What kind of work did your mother do when:
a. all children were under 6
housewife other

b. children were €-12 years
housewife other

c. children were 12 to 20 years
housewife other

10. When she worked, abcut how many days a
week did she work?

1 2 3 4 5 6

11. Who took care of you? self
maid
other siblings
relative
other

12. How did you feel about your mother working?

B. 7Yather:
1. What kind of work did your father do

2. What kinds of things did you do with father?

3. Did you have fun together?
rarely sometimes often

%. Did he read to you?
none __  little  1lot__ don't remember

5. What did you talk about together?

6. How did you get along with your father? Did
you feel close to him? Help me make a rating
on this.

very close gome not close
can't remember

5.
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T. Did you fight?
none some a lot don't remember _
8. Was there an arez of interest a concern that

you remember your father feeling strongly
about?

9. How did your father feel about your mother
working?

Friends and self-wuctivities:
A. Friends

1. Did you have any friends? (global memory)
single few many

2. What kinds of things did you do together?

3. Did your friends enjoy schiool?
very much some very iittle
dontt know

B. Self activities

1. What did you do-typically when ysu came home
from schoolg

Rank from 1 to 5
homework

Play
household chores

religious school
additional lessons
(non-scademic areas-e.g.
dance, instrument, other)
2. What kinds of things did you do by yourself?
%« What books read?

k. What other hobbies did you have?

4.
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1.
2.
L.

5.
6.

VI. What are you doing now?

A. Job - not teaching:

What is your job?

Is it an extra job? yes___ no___
What exactly do you do?

Do you enjoy it?

What do you enjoy about it?

Why did you stop teaching?

B. Family - (homemaker)

1.

2.

1%,
15.
16.
7.

How old were you when you got married?
How long did you teech before you got married?
How long did you teach after you got married?

When and why did ycu stop teaching? (lookirg for
immediate reason - not affective.)

Who is in your family?
Do you have help? yes_ no___
What dc they help with?

Any free time? yes no

About how much?

What do you do with this free time? (specifics)

Do you find you need time to be alone? yes _ no_

sometimes

Do you have this time? yes | no sometimes
What do you do during thi; tine? (specifics)
What maegazines do you subseribe to?

What trips have you made during the last 5 years?
How do you spend your time with your children?

What do your children enjoy most doing with you?

- ask a1l areas that are pertinent
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18.

19.

2.
25.

2€.

28.

29.
50

What do you enjoy most doing with them?

What qualities would ycu like your children to
have as adults?

What do you do after your children are asleep?
What do you enjoy most about being home?
What is most frustrating?

How does your husband feel about working wives?
or mothers?

Does he ever encourage you to return to work?

Under what circumstances do you think he might encour-
age you to return to work?

Some women feel they nave a responsibility to make a
financial contribution to their family. Do you?

If you worked, what would you use thé money for?
(£ they say for essentials; how do they feel about
this?)
Within what range is your husband’s income?
under &5, 000
6,000-10, 000
10, 000-15, 000
15,000 plus

Is this comfortable for you to live on? yes no

Are there things you want or need that you cannot have
on this income?

hesitant firm won!t answer
yes no yes no

(If hesitant or firm "yes": for exampie, what?)

Do you have married friends with children who are
employed outside of their home? yes no

Are they teachers? yes no

What do they do?
How do you feel about staying home opposed to working?

Are there cirmwmstances that would make you go back
to work now? {get response aside from financial)




-
.

36. In how many years do you plan to return to teaching?
C. Study had

1. What are you studying?

2. What is your purpose? plea;sure___ retraining
advance credit

3. Are you enjoying it? wvery much _ some__ not much
L. Will it have an effect on your salary? yes__ no___

D. Community work
1. What organizatiorns do you belong to¢ or work for?

2. Are you an officer? yes no

5 Do you attend meetings? reglarly _ sporadically
L. Committee participation? yes__ no_

5. How much time a week do you give to these
organizations?

6. What is satisfying about this work?

VII. Retrospect

A. You studied in the education curriculum in college. We
would like you to think back to the time prior to this:

1. At what age 3id you decide to teach?

2. What were the influences that made you decide cn
teaching?

5 Was there any person who kelped you make the
R 2cision?  Who?

L. Did you ever consider studying towards some other
career? yes___ no

5, Which one?
6. What did you find etiractive about it?
7. Whet made you finally decide on teaching?

8. Did you talk with a guidance counselor before choosing
to be a teacher?

7.
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9. Did you attend assemblies where different vocations
were discussed?

10. Did you have cpportunity to obtain information about
other vecations?

B. College

1. Did you participate in any extracurricular activities
in college? yes no -

2. <hich ones?

5. Did you ever work before, during or after college?
What did you do?

’ before during after

L. Wwhat did you like about the job (s). What did you
’ dislike? _ )

5. Did you ever have an opportunity to tutor or work
! with children? yes__ no___

6. What kind of an experience was this for you?
7. Have you found throughout your life that you enjoy
} explaining things or showing people how to do things?
! very much __  some little__  very little
don't know

! 8. Have you found that people learn easily from you?
= (not associated with formal teaching experience)

C. Now, would you think back to your first teaching experience:

1. 1In general, how would you describe yourself as a begin-
ning teacher?

2. In what ways did you feel competent?

ﬁ 3. In what ways did you feel unsure?
L. What did you like about your colleagues?
l 5. Did you feel accepted by them or did you feel "raw"
and out of place? Help me rate this:

raw accepted
1 2 3 L4 5

hard easy

i 6. How did your first year of teaching g9 for you?
1 2 3 Lk 5




T How free did you feel to discuss your problems with
your principal?

not free very free
1 2 3 4 5

8. Tell me more about it (If rated 3, 2, or 1)
9. Your supervisor?
not free very free
1 2 3 Lk 5

10. Uther teachers?

not free very free
1 2 3 4 5

! 11. In general, how much help did you get?
a8 lct none

i1 2 3 4 5

12. How free were you to try out your own ideas in the
classroom? very free some not at all

! 1%. What do you think that depended on?
14. How did you feel atout the paper work?
15. Was your school considered to be a "difficuit" school?

16. How many students in your class?
under 10 10 o0 20 20 to 30 over 350

17. What did you teach?
18. Was that what you prepared to teach? yes (0]

19. Did you meet the parents? yes no

20. What were they like?
21. What were their feelings about education?
22. What were your duties outside of teaching?

23. How did you feel about them?

24h. Did you have a particular role in your school - either
official or by reputation? yes no

I a. if yes: How did you feel about it?
b. if no: Would you have liked tc?

25. Did you have difficuity maintaining an orderly
classroom? yes no




26.
27.

28.
29 .

30.
31.

35.
36.

51.
38.
59.

Lo.

L3.

How do you account for thnat?

Did you Teel there were things about school life for
teachers that could have been different? yes no

What things?

Do you remember your student teaching experience?
yes no

In what ways was it helpful?
In what ways was it not helpful?

Was there a difference between what you were teught
in class and what you experienced as & student teacher?

none some very much

Between student teaching and teaching?
- none some very much

Between what you were taught in class and your
experience as a teacher?

none °  some very much

Please tell us about some of these differences.

As a beginning teacher, did you have an image of a
good teacher? yes no

What was it%
Has your image of a good teacher changed?
Did you feel that your school helped you to be the kind

of teacher vou wanted to be?
helped hindered

1 2 3
Please tell me a little bit about this.

Do you feel you have changed in any ways since leaving
teachking that would make it difficult for you to go

back to teaching?

(Probe: strong change in philosophy, feel responsibil-
ities lie elsewhere - spell these out! How
fulfill these repsonsibilities? - e.g., help
husband on job - what exactly does she do?)
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D.

Financial

dle

2.

3.
L.

Was it financially difficult for you to attend
college? yes no

Did youv have to work while attending college?
yes no

If yes: What was the money jyou earned used for?

Did you have a scholarship or other kind of financial
aid while in college? yes no
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CODE SHEET FOR NON-PERSISTER INTERVIEW SCHEDULE
M

CODE

Ident. No. (omit first 1-3

coL.  ImEM

digit)
Sheet No. (1’2’3;"’) h

Coded by
A1
B-2
C-3
D-4

Sub~group

L I I I I |
SOV EWN -

IR OEHTUOW™

L I I
1 &EW N e

Reaction to bei
interviewed

1 very interested
. 1ittle interested

2 openness during interview

guarded only in
personal areas

IC

IIA
10-11
-1
-2
-3

: JIT A

-1

-2

guarded throughout - 3

Age

I A Mcther

no answer, DK
UsA
other

Father
no answer, DK
USA
other

12-13

o 14
1 -
2

VO

I B

" public

" other

CODE

You

no ansver, DK
NYC

other city,UsA
other

L |
WO

Mother

no answer, DK
self taught
elem. Schosl
HS grad.
college grad.
beyond college

VWD -O

Father

no answer, DK
self-taught
elem. school
HS grad.
college gragd.

0
1
2
3
L
beyond college 5

no answer, DK

parochial
other private

no answer, Dk -
public -
parochial -
other private -

no answer, don't-
remember

behavior

learning

both

other

no aaswer, DK
teachers
subjects
discipline

0
1l
2
3
0
1l
2
3
0
1
2
3
I
0
1
2
3
social 4
?

everything

L

COL.

18

19

2l
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ITEM
III C

III F

Irta 1

N

" nothing

CODE_SHEET FOR NON-PERSISTER INTERVIEW SCHEDULE page 2

-~

CODE

no answer, DK -0
teachers -1
subjects -2
discipline -3
social -4
other -5
nothing -6
no answer, DK - 0

positive aspects- 1
negutive aspects- 2
-3
neutral i
nixed 5

no answer, DK
teachers
subjects
discipline
social

other

nothing .

0
1l
2
3
4
5
6

no answe:
very much
some

very little
don't know

no answver
household tasks
cut B intell °
recreation
other

don't remember
very little

LI I I I R |

no answer
rarely
sometimes
often

don't remember

no answer
none

little

a lot

don't remember

0
1l
2
3
N
0
1
2
3
L
5
6
0
1
2
3
L
0
1
2
3
L
toid stories 5

COL.

23

2h

25

28

29

ITEM

CODE

no answer
day to day
events
personal prob.
cult.-intell.
friends
rolitics
other
everything
can't remember

L2 DY I I N I |

wWwn+=Oo FULUWOEO OOV £WN o

no answer
very close
some

not close
can't remember

(N I B B |

no -answer

none

some

a lot

don't remember

L]
. —

Choice-1lst 2nd
- 133

home involve.
religion
education
cult.-intell.
good behavior
politics
hobbies end rec.- 7
financial prob. - 8
other -9
none

-2

LI I B
o\ Fw

VHEO PMHEO NHO PO O

no ansver
yes
no

<

no ansver
housewife
other

no answver
housewife
other

no answer
housewife
other

COL.

30

31

32

35

37

38

s o




IIEM
IVA 10
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CODE SHEET FOR NON-PERSISTER INTERVIEW SCHEDULE

no answer
self

maid
siblings
relative
other
mother was

convenient to

home

no answear
positive
negative
neutral
ambivalent

no answer
prof., manag.
clerical,sales
service

egric.

skilled .
semi-skilled
unskilied
other

no answer
household
Cult ') "intello
recreation
other

very little or

nothing

no answer
rarely
sometimes
often

don't remember

no answer
none

little

& lot

don't remember
told stories

¢ ¢ 2 o

OWVITFWMHHFO O\ EFWHHO

COL.

39

41

k2

43

LY

L5

ITEM
IVB 5
6
7
8
9
VA 1
2

o i oty s o Metr e

CODE

no answer -0
day-to~-day events-l
personal prob, - 2
cult.-intell.
friends
politics
other

very little
everything
doa’t remember

no answver
very close
some

not close
can’t remember

¢ v 1 v 8

WO FWNOEHO OO0 &W

no answer
none

sgome

a lot

don't remember

-

page 3

COL.

L6

£
-3

.
0.}

Choice~lst 2nd

home involvment - 1 49 50

religion -2
education
cult.-intell.
good behavior
politics
hobbies and rec.
financial prot.
other

none

LN DA RN DU DR JEN BN |

FWPOHO WO N\ FWN =0 O\ =3 O\ W

no answer -
necessary -
proud -
indifferent -
didn*t like -
DK -
didn't mind -

no ansver
single
few

many

no answer -
talking -
study together -
social ~rec. -
don't remember -

51

52

53
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CODE SHEET FCR NOX-PERSISTER INTERVIEW SCHEDULE pege b4
ITEM CODE COL. ITEM CODE COL.,
2 VA 3  no answer -0 sk VIA no answer -0 66
i very much -1 yes -1
some -2 no -2
very little -3
DK -4 no answer -0 67
Choice-1st 2nd 3rd yes -1
no ansver - 055 57 no -2
homework -1 indifferent -3
play -2 Choice-1st 2nd
household -3 no answer = <« 0 9
religious schl, - 4 salary -1
additional -5 social contacts - 2
worked - -6 stim. work -3
Choice~1st 2nd grd fringe benefits - 4
homework - 150859 prestige -5
sleep -2 other -
home-chores -3 Choice-1lst 2nd
read - i no answer -0 7071
hobby -5 money -1
music & art -6 working cond. =~ 2
thinking -7 dull work -3
never alone - 8 low prestige - L
don't remember - 9 too time consum.- 5
no ansver -0 soc. contacts poor-6
Choice-lst 2nd other -7
no answer -0 6162 pregnant -8
novels -1
biography -2 BECIN PAGE 2 OF CODING
comics -3
newspaper -4 Ident. Ident. No. 1-3
texts -5
school -6 ) Sheet No. 2 L
other -7
don't remember - 8 Coded by A -1 5
all kinds -9 B-2
Choice-1lst 2nd C-3
no ansver -0 63 D=4
music & art -1
sports and out. - 2 Sub group A ~ 1 6
homemaking - 3 B2
collecting - b C-3
sci. & photog. =~ 5 D-b
other -6 E-5
none -7 F-6
G-1T7
no answer -0 65
prof., manag. =~ 1 H-1 7
clerical,sales - 2 J~2
service -3 K=~-3
agric. -4 M-k
gkilled -5 N-5
semi~skilled -6 -
unskilled -7
other -8

-~




24, g i

L

n
i
5

ITEM

VIB 2

10

CODE SHEET FOR NON-FERSISTER INTERVIEW SCHEDULE

CODE

no answer -0

l1-9 yeara'

'
(=

no answer
l - 9 years

no answer

pregnant

illness

didn't want to
work

assist. husband -

further study

other

moved

¢
w N O MO VMFWNHHO NDHO 300 &W = O

.

no answer
yes
no

no answer
child care
cleaning
housekeeper
cooking
other

no answer
yes
no

no ansver
very much
(% hrs +)
scme (1-lbhrs)
little (under 1
hr)

8
§

none

COL.
10

11

12

13

1

15

16

Choicz-1st 2nd 3rd

no answer -0
read -1
social -2
play with child.- 3
hobby -4
think -
cultural (thea.
concert) -
voluntary -
other -
nothing -

17 16 19

ITEM

VIB1l

L

VIB15

16

17

18

page 5
CODE COL.,
no answer -0 20
yes -1
no -2
sometimes -3
Cho;gg:}st 2nd
no answver -0 21 22
popular -1
women's -2
literary-pol. « 3
other -4
none -5
no answver -0 23
many -1
sone -2
few -3
none -4
Re e-1st 2nd
24 25
no answver -0
pley -1
read -2
trips -3
cult.-intell. -4
talk -5
social -6
other -7
none -8
Fesponse-1st 2nd
no ansvwer T < 0 20 27
play - 1.
read -2
trips -3
cult.-intell. - L
talk -2
social -6
other -7
none -8
Response-1st 2nd
no answer -0 28 29
play -1
read -2
trips -3
cult.-intell. - b
tulk -5
social -6
other -7
none -8
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CODE SHEET FOR NON-PERSISTER INTERVIEW SCHEDULE ~ Pege 6
COE - CCL. ITEM CODE
" Response 1st 2nd ] -
social . T I3 I VI B 25 . no answer -0
Humanitarian - 2 child. older -1
ambitious -3 vhen I went to - 2
intellectual -4 financial need - 3
financial -5 have help in
‘gelf-respect - 6 care of child - 4
religious -7 other =5
other -8 never- -6
no answer -0
2%  no answer -0
no answer - 032 33 yes -1
talk to husband - 3 no -2
v -2 DX -3
read -3 - mixed - b
hobbies -4 .
chores «5 27 no ansver -0
social -6 essentials -1
study -7 Juxuries . =2
voluntary -8 ed. for child, -3
other -9 travel -}t
other -5
no answer -0 3 savings -6
no pressure -1 .
time with.family- 2 28  no answer -0
time for self - 3 under $6000 -1
other -4 6-10,000 -2
don't -5 10-15,000 -3
15,000 -4
no angwer -0 35
too much work -1 29 no answer -0
boring -2 yes -1
di“o h&!ﬂl- Chndo - 3 no - 2
other -4 '
nothing -5 30 no answer -0
chores - -6 hegitant yes -1
” m - 2
no answer -0 3 firm yes -3
good idea -1 " no -1
bad idea -2 won't ansver -5
no opinion -3
non-committal - L 31 no answer -0
accepts it -5 yes -1
no -2
no answver -0 37 -~
yves -]l 32 no ansver -0
no -2 yes -1
other -3 no -2
some are -3

(A

b1

42

k3

us




CODE SHEET FOR NON-PERSISTER INTERVIEW SCHEDULE PAGE 7
" ITEM CODRB COL, ITEM CODE COL,
3%  no answer - -0 i7 VID 1 . Response-1st 2nd
obligation -1 . no answer - 054 55
= like it -2 PTA . el
don't iike it " - 3 ra2ligious -2
neutral -4 political -3
DX -5 comn, health =L
mixed feelings - 6 other -5
none -6
35 no answer -0 48 .
child. older -1 2  no answer -0 56
help in taking yes =1
care of child - 2 no -2
bored at home - 3
opp. for part- - 37  no answer -0 57
time work -4 regularly -1
other -5 sporadically - 2
DK -6 ’
not to lose.lic.- 7 4  no amswer -0 58
if husbend 311 - 8 yes . -1
no -9 no -2
.3 1o answer -0 I ‘S no answer -0 59
1=3 -1 very much <1
4-6 . -2 some -2
7-9 -3 T little -3
10-12 -4
13-15 -5 ©  no ansver -0 60
over 15 -6 social contacts - 1
never -7 » opp. to help others - 2
DK -8 $oopdan time . 2
interesting -4
VIC 1 no answer -0 56 other -5
education -1
1ib, arts -2 VIIA 1 no answer -0 62
science -3 elen. -1
. Mic,m - l" m - 2
skill -5 HS -3
other -6 college - b
don't remember - 5
2  no answer -0 351
pleasure -1 3 10 answer -0: 63
retraining -2 teacher -1
edvance credit - 3 relative -2
perent-sibling « 3
3  no answer -0 52 coungellor -4
very much -1 friend -5
some -2 no one -6
not much ~3 other -7
b  no answer -9 53 b 20 answer -0 6k
yes -1 T yes -1
no -2 no -2




ViiA 5.

pege 8
COL, ITEM CODE
. Do ansver - -0 65 EEGIN PAGE 3 OF COOING
Job working with :
people-med.,soc, : Ident. No.
work, nursing - )
Job working with Sheet No. 3
ideas-research,
lad. work,writing, Coded by
Clerical -2 A-1
combination- B=-2
leaw, acting - 3 C-2
D-4
Choice~-1st &nd .
B answer -0 Sub-group A - 1
salary -1 ' B-2
interesting wk. - 2 C-3
8oc. contacts - 3 P-4
fringe benefits - 4 E-5
prestige -5 P-6
help people -6 G-7
enjoy children - 7 ,
other -8 H-1
K -9 J=-2
' K-3
no answer . =068 69 M-k
easy preparation- 1 ' K5
nothing else to do-2
mopey -3 VIIB 1 no answer -0
fringe benefits - 4 yes -1
enjoy children - 5 no -2
prestige -6 '
help people -7 2 no answer -0
otker -8 social -1
DK -9 athletic -2
service -3
no angwer -0 70 newspeper -4
y=s -1 drama % music -5
no -2 religious -6
don‘*t remember - 3 other -7
don't remember - 8
no answer -0 71
yes -1 3 Before
no -2 no ansver -0
don't remember - 3 . no . -1
child-care &
no answer -0 72 counsellor -2
yes -1 office & typing - 3
no -2 sales -1
don't remember - 3 tutoring -5
didn't take other -6
sdvantage of it - §

®

[
va
Sy
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CODE SHEET FOR NON-PERSISTER INTERVIEW SCHEDULE page 9

] ITEM CODE COL. ITEM CODE . COL. -
) VIIB 3 (cont.) VIIR 7 no answer -0 18
: . . During T very much -1
] . N5 answer -0 12" some -2
no -1 1ittle -3
child-care & very little -4
] counsellor -2 don't know -5
office & typing - 3
sales -4 8 1o enswer -0 19 \
] tutoring -5 very easily -1
other -6 sonewhat -2
| : with difficulty - 3
_‘ After don't know -k
| ] ’ no answer -0 i3
prof., manag. -1 ViIIC 1 no ansver -0 20
clerical,sales - 2 competent -1
service -3 ingecure -2
agric, -4 frightened -3
. skilled -5 poor - b
semi-gkilled -6 « *her -5
unskilled -7
other - 8 2 no answer -0 22
taught well -1
b Like good discipline - 2
no answer -0 14 good rapport - 3
convenient -1 good peper work - 4
money -2 DK -5
liked pecple - 3 didn't -6
work interesting- 4 all of above -7
other -5
nothing -6 , DO answer -0 22
subj. matter =1
Dislike " presentation
no ansver -0 15 discipline -2
boring -1 rapport -3
didn't 1like paperwork -4
people -2 other -5
inconvenient - 3 none -6
Voo 1ittle money- L DK -7
other -5
nothing -6 n0 answer -0
helpful -1
no answer -0 16 friendly -2
yes -1 ' nothing -3
no -2 other -4
no answer -0 17 no answer -0
rowarding -1 raw - ) -l
didn*t 1like it - 2 - 2 " e
‘ too difficult - 3 -3 -3
other - bk -4 -y
don‘t remember - 5 accepted -5
[ very good ~6
~
(&) e e s L o AP o 3 s o




I COOE SHEET FOR NCN-PERSIGTER INVERVIEW SCHEDULE .  page 10
JITEM CODE COL, IR CODR COL.
VIIC 6 no answer -0 25 VIIC1: 1o answer -0 33

hard - 1 -1 necessary -1 -
- =2 -2 didn’'t iike -2
-3 -3 _ used to it -3
-k -4 enjoyed it -1
easy = 5 -5 don't remember - 5
7  no ansver _ -0 26 .15  no answer -0 34 -
not free -1 -1 yes -1 -
-2 =2 no -2
-3 - 3
-4 -4 16  no ansver -0 35
very free -5 under 10 -1
20-20 -2
8 1o answer -0 27 20-30 -3
too busy’ -1 over 30 -4
unfriendly -2 ] can't remember - S
not interested - 3 ,
other -4 17 1o answer -0 -3
DK -5 early childhood - 1
ele'o -2
9 1o answer -0 28 JHS -3
not free -1 -1 HS -U
-2 .2 college -5
-3 -3
-4 -4 18  no amswer -0 37
very free- 5 -5 yes -1
no -2
10 nc answer -0 29
not free -1 -1 19 nc answer -0 38
-2 -2 yes -2
-3 -3 no -2
-4 -} .
very free- 5 -5 20  no answer -0 39 !
positive resp. -1 4
11  noc answer -0 30 _ negative resp. - 2
alot - 1 -1 ’ -3
-2 -2 S
-3 -3
-4 - b
| none = 5 -5
J i2 no answer -0 31
vl very free -1
some -2

: not at all -3

- 13 - no answer -0 32
curriculum -1

] principal -2

L self -3
DK - b
other -5

NS 4
.




i o oy

(Y

F— ==} a— e

i ol I

...
[

+ Vun—y §-u— 7 Sunm. i - - i o—

ITEM

virces’

28

CODE

‘nc _ansver

1iked it . -
indifferent

1iked i1t -
didn*t like “
Do answer -
nixed feelings -

if no

yes

no answer -0
too lenient -1
insecure -2
childo too diff [ 2ad
no help -
DK -
cther -
was able to

-0
-1
didn't like -2
-3
-4

L2

« k3

ks -

W7

k9

ITEM
VET € 30

33

35

CODE SHEET FOR NON-PERSISTER INTERVIEW SCHEDULE l.)pgeJ.l

COL, 'CODE

no answer
practice .
1live situation
self confid,
supervision
1).4

vasn't

mixed

no answer

not enough opp,
not realistie
not enough help
other

I T I I I T
SO\ FWH O

no answer -
idealistic -
discipline -
teaching tech, -

don't remember -

51

52

53

55
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CODE SHEET FGR_NON-PERSISTER INTERVIEW SCHEDULE
M

.
-

CODE COL.
1st
Do answer -0 5758
rapport -1
teack facts - 2
develop thinking~ 3
easy contvol - I
help children
sccialize -5
other -6
knevw her sud-
Ject metter -7
no ansver -0 59
yes -1
no ) _?
nc answer -0 60
helped -1 . }
-2
hindered -3

qualitative - jot down
ideas on separate sheet

no answer -0 61
change in philos.-1
respon, elsewhere-2
no patience -3
interests elsge-

vwhere -h
other -5
not up on modern

methods -7
no -8
no answver -0 62
yes -1
no -2
no answer -0 63
yee -1
no -2
no answer -0 6k
necessities -1
tuition -2
sccial expengse - 3
books -l
other -5

Y

page 12
CODE

no answer -0
yes -1
no -2
8till at home - 0
day-toe-day sid. - 1
part-time nursery-2
.pernsnent sub, - 3

wvorking elsevhere-li

Py 455 ran e

- -
K R L TR Y




A

[,
=

i

=t ]

o
b

i

|

¥

-~

o

Uame o -

e s Saae v

ot
LA

o
sy

7
g%




~ o— ~ — ~ ~ e

)

m T IR

e - . o ~u— ~ oy

" \trd

DIVISION OF TEACI;I-ER EDUCATION

- selected group of the 1954 class of Teacher Education graduates.

The City University of New York
535 East Eightieth Street
New York, Mew York 10021

Dear

You have been most gracious in cocperating with us over the years
by answering the questiosnaires sent to you about your professional
status. We are now attempting to carry on a more detailed study of a

This past year you may have been interviewed by Mrs. Ethel Horn.
Others of you were not interviewed. As a resuli of these interviews
and other research, we have constructed the enclosed questionnaire.
Would you please -answer these questions and return the questionnaire
to us in the enclosed stamped-addressed envelope as soon as possible.

This is the last part of the ten-year study in which you have
been involved. . The success of the project is in part dependent upon
your cooperation. We hope that you will continue to help us and will
return the questionnaire to us within the next week or so.

Thank you very much for- your cooperation.
Sincerely yours,
..//7 ; ,_’ ‘,',.,, ¢
- %w/ :.:,: R EII2

Albert J. Harris, Director
Office of Research and Evaluation

AJH:dk
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The City University of New York °
. Division of Teacher Education

OFFICE OF RESEARCH AND EVAIZATION

Questionnaire

Please respond to each question by checking one of the choices indicated.

Where no appropriate choice is given, please write in your answer next to the
iten titled "other” or £il11 in your answer in the space provided.

I

II.

Background informatien

A. Where were your parents born? Mother: USA
: Other

"Father: USA.

AT

Otker

B. Whére were you born? USA - City
Other

C. Parents' general eduestional background:

Mother: self-taught (no formal school) yes no
elementary school graduate yes no

1 igh school graduate yes no
¢ -{lege graduate yes no
btyond college - yes no
Fether: self-taught yes no
elementary school graduate yes no
high school graduate . yes no
college graduate ' yes no
beyond college ves no
Schoolirg
A. For elementary school, what kind of school did you attend?

public
private _

parochial

other

B. For high school, what kind of school did you attend?

public

;private
parochial
other




—— 7 -
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~ — “mam “am

C. Did

III. Relationships with parents (global impressions)
A. Mother:

1.

2.

3.

7.

5.

you enjoy school? (global impresszion)
very much some very little

Did you have fun with your mcther?
rarely _ sometimes _ often
Did she read to you?
none little lot

How did you get along with your mother?
Did you feel close to her?

very close some not close
Did you ﬁght?_
none some a lot

Was there an area of interest or concern that you remember your
mother feeling strongly about? Rate in order of 1, (most strong-

1y), to 9, (least strongly).

home

religion

education
cultural-intellectual
gcod behavior
politics .
hobbies and recreation
financial problems

other .
Did your mother work outside of the home?
yes no

What kind of work did your mother do when:
&. one or more children in your family were under 6 years old

housewife
other

b. most of the children were 6-12.years

housewife
other

¢. most of the children were 12-20 yesrs

housewife
. . other

When your mother worked, about how many days & week did she work?
1 2 3 4% 5 6 (please circle)




9.

P PR Tanr e Pl S P L e e

3.

Who took care of yout self
maid
other siblings
relative
other

Pa:ther:

1.
2.

3.

7.

What kind of work did your father do?
Did you have fun with your father ?
rerely  sometimes often
Did he read to you?
none little _ a lot___

How did you get along with your father? Dig you feel close to him?
very close some not close

Did you fright?
none ___ some a8 lot

Was there an area of interest or concern that you remember your
father feeling strongly about? Rate in order of 1, (most strong-

1y), to 9, (least strongly).
home

religion

education
cultural-intenec‘apal
good behavior

politics

hobbies and recreation
financial problems
other

How did your father feel about your mother working?

It was necessary
He was proud

He was indifferent
He didn't like it
Other

T

111

Iv. Friend_s and self-activities:

A, -Priends
1. Did you have any friends? (global memory)

= [ :

- 2o g g1

trale iat Sl 52 +
s -

single few meny

2. Did your friends enjoy school?

very much some very little |




B. Self-activities

1. What daid you do typically when you came home from school? Rank
from 1, (most usual activity), to 5, (least usual).

homework

play

household chores

religious school

additional lessons (non-
academic areas, e.g. dance,
instrument, other)

2. What kinds of things did you do by yoirself? Eank in order of
1, (moct often), to 9, (least often).

homework

clean house
cooking and sewing
read

hobby

music

thinking

8leep

other

il

V. What are you doing now?

A. Family - (homemkejr) .
1. How old were you when you got merried?  years (not merried_ )
2. How long did you teach before you got mayried? _  years
3. How long have you taught after marriage? __ years
k. Have you taken any leaves of absence from teaching? yes __no
5. For how long? ___ years
) 6. For what reason(s)?
i 7. Do you have help at home? yes 1o

8. What do they help with? Rank from 1, (what they do most), to 3,
(what they do least). ,

chlld care
cleaning
cooking
other

9. Any free time?! yes no

10. What do you do with this free time? Pank 1, (most often) to 8,
(1east often).

read
social activities

play with children

hobby

visit museums and attend plays
work for voluntary organizations
think

other

O
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1 visiting
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|

|

|
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11. How do you spend your time with your children? Rank froe: 1, (most
time), to 7, (least time). - -

Play
read

trips
museuns and plays
talking

other

12. State the items that your children enjoy most doing with you? Rank
from 1, (most), to 7, (least).

play
read

trips

museuns and plays
talking

visiting

other

13. What do you do after your children are asleep? Rank from 1, (most
often), to 8, (least often).

talk to husband
'/
. kobbies
chores
social activities
study
voluntary work
other

14. How does your husband feel about working wivest Or mothers?

= 15. Does he ever suggest that you stop working? yes no
16. Por what reason(s)?

17. Some women feel they have & responsibility to make a finsncial
contribution to their family. Do you? yes no

18. What do you use the money you earn for? Rate from 1, (greatest
use), to 7, (smallest use).

essentials e
education for children
travel
Juxuries
to live better (2nd car; larger home)
household Lelp
other .
19. Within what range is your husbani’s income? under $6,000
’ 6,000-10,000
I 10,@0-15,@0
] . . 15,000 plus
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. 6.

20. Do you have married friends with children who are employed out-
side of their home? yes no

21l. Are they teachers? yes no

B. Community work
1. What organizations do You belong to or work for?

2. Are you an officer? yes no

3. Do you attend meetings? regularly sporadically
k. Do you work on committees in these organizations? yes no

5. How much time 2 week do You give to these orgarizations?

under 1 hour
1-4 hours a week
more than 4 hours

6. What is satisfying about this work? (Rank from 1, most satiafying,
to b, least satisfying.)

social contacts

opportunity to help others
interesting work
other

A. You studied in the education curriculum in college. We would like you
to think back to the time prior to that time.

1. At what age did you decide to tsach?

2. Weas there any person who helped you make the decision? Who?
teacher
relative
parent or sibling
school counsellor
friend
other

3. Did you ever consider studying towards some other careert
yes no
4. Which one?

5. What 4id you find attractive about it? (Rank from 1, most sttrac.
tive, to 8, least attractive.)

salary
interesting work
social contacts
fringe benefits
prestige

help people
enjoy children
other




B.

C.

6. Did you talk with & guidance counssllon before choosing to be
a teacher? yes no

7. Did you attend assemblies where different vocations were dis-

cussed? yes no

8. Did you have opportunity to obtain information about other
vocationst yes no

College

1. Did you participate in any extracurricular activities in college?
yes no ’

2. Did you ever work before, during or after college? What did you
do?

before
during
after
3. Did you ever have an opportunity te tutor or work with children?
yes no - .
L. What kind of an experience was this for you?
a. gratifying b. unsuccessful
not gratifying successful

5. Have you found throughout your life that you enjoy explaining
things or showing people how to do things?

very much some little very little don't know

Now, would you think back to your first teacking experience: Please
answer these questions in terms of your first teaching experience.

1. In what ways did you feel campetent as 3 beginning teacher? Rank
from 1, most competent, to 5, least competent .
knew subject matter
could cortrol class
children liked me

children understood what I told them
other

2. Did you feel accepted by your colleagues or did you feel "raw”
and out of piace? Please rate this.

ray accepted
1 2 3 & 5

3. How did your first yeer of teaching go for you?! Z#lease rate this.

hard eagy
i1 2 3 4 s

k. How free did you feel to discuss your problems with your princi-
pail Please rate this.

not free viry free
1 2 3 4% 5

5. Bowfreedidmteeltodimsmproblemuthyourmsoﬂ
not firze bmwfr«




6.

7.

13.

1%.
15.
'16.
17.

h
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8.

How free ¢id you feel to discuss your problems with other teachers?

not free very free
1 2 3 4 5

In general, how much help did you get?

a lot ) none
1 2 3 4 5

How free were you to iry out your own ideas in the classroom?

very free sons not at all
How do you feel about the paper work?

didn’t 1like it __ necessary___ was used to it___enjoyed it
Was your school considered to be a ™difficult” school? yes no
How many students were in your class?

under 10__ 10 to 20____ 20 to 30____ over 30____

On your first teaching assignment, were you assigned to teach what
you had prepared to teach in ocollege? yes no

Did you have a particular role in your school - efither official or
by reputation? yes no

What was it?
Did you enjoy it? yes no 3 .

Did you have difficulty meintaining an orderly classroom? yes__no__
Do you remember your student teeching experience? yes no

In what ways was it helpful?

In what weys was it not helpful?

Was there a difference hetween what you were taught in class and
what you experienced as a student teacher?

none some very much

Was there a difference between what you experienced in student
teaching and teaching?

none some very much

Was there a difference between what you were taught in class and
your experience as & teacher?

none some very much
As a begimning teacher, did you have an image of a gecod teacher?
yes no
What did it involve?

Has your image of a good teacher changed? yes no




90

26. Did you feel that your school helped you to be the kind of teacher
you wanted to be?

helped hindered
1l 2 3
D. Financial
1. Was it financially difficult for you to attend college? yes  no_
2. Did you have to work while attending college? yes___ no___

3. Did you have a scholarship or other kind of financial aid while in
college? yes no

VII. Please answer these questions in terms of your recent and present teaching
experience.

1. Please rank from 1, most important, to 5, least importance, the factors
vhich have kept you in teaching over the years.

financial needs
enjoy teaching and imparting knowledge
don't have enough to occupy me satisfy-
ingly at home
enjoy the stimulation from children and
other teachers
other

2. Do you plan to continue in the teaching profession? &es no
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CODE SHEET -- PERSISTER M;‘IOM
copE COL. ITEM CODE COL.
Ident. No. (omit first 1-3 IC TPather 1
digit) no answer, DXk - 0
N self-tanght -1
&eet No. 1 h elem. school -2
HS grad. -3 .
Coded by 5 college grad., - U4
A-1 beyom coll. - 5
g - g some college -6
D-4 ITIA no answer, DK -0 15
public -l
Sub-group 6 parochial -2
; - ; other privete - 3
c-3 B no answer, DK -0 16
d-4 public -1
e-5 perochial -2
L - g other private -« 3
g -,
h-8 c no answer, DX -0 17
very much -1
J-1 7 sone -2
k-2 very little -3
m-3
n-k IITA  Mother
0-5 1  no answer -0 18
p-6 rarely -1
qQ-17 sometimes -2
often -3
Mother ° 10
no answzr, DK -0 2 :ne * : ‘1’ 1
UsA -1 1ittle -2
other -2 1ot -3
¥
Father 1 ,
_ 3  no answer -0 20
l‘:ﬁ‘““"” DK - g very close -1
other -2 some - ¢
not close -3
You 1z
o er, DX -0 4  no answer - g a
USA -1 scme -2
other -2 a lot -3
Mother 13 answ - -
no ansgwer, DXk - O ’ ::ne i -g 2e-23
self-twght -1 remion - 2
elem. school =~ 2 education -3
HS grad. -3 cult. intell. - L
college grad. - U behavior -5
some college - hobbies-rec. =« 7
finencial prob. - 8
other =9
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CODE SHEET -- PEMSISTRR QIESTIONRAIRE pege 2

no answer
yes ]

(I |
VRO MDNO MO

no answer
housewife
other

no answer
housewife
other

no unswer

naid -
other siblings -
relative -
othe>r -
cailiination -

¥ather

I answer
prof., manag.
cler., sales
service
agric.
skilled
semi-gkilled
unskilled
other

WRHO OUINNMWNDEO

no ancwer
rarely
sometimes
often

%0 answer
none
1ittle

a lot

I I I |
WO

oL,

24

28

I coE

III B
4

IVA 1l

Bl

no answer
very close
some

not close

WM -~oO

no answer
nose

some

a8 lot

« ¢ 0
WO

no ansver
home

religion
education

cult [ ] -men L]
behavior
politics
hobbies-rec.
financial prod.
other

VOO EWN O

no answer
necessary
proud
indifferent
didn't like
other

MFEFLRDEHO WHFO WHFO VMEWNHO

GO ansver
single
few

many

no answer
very much
sone

very little

no answer
homework
play
household
relig. school
add. lessons

g

w
w

b=

9
®

3y

3

W
0

5
s




no answer
homework

cook.~-gew.
read
hobby
music
thinking
sleep
other

VA1l (Omittea) -

2 ' no answer
none
1-7
8 plus

3 no answer
aone
1-7
8 plus

4  1no answer
yes

5 no answer

1-7
8 plus

6  no answer
maternity

other work
other

7 no answer
yes

child care
cleaning

cooking
other

9 nc answer
yes

clean house ’

NN

(O T R I e R T R I O I I R I I I N I R I B
MHO FWPNHO NPHO FUNKO WHFHO NHO WNHHO WHKHO

WO ETWwN O

L5

k7

k9

50-51

52

e

e g W g '.ﬁ-' P A S

i3

1k

‘good idea

pege 3

i

VFWNDHO CONOMEWNHO ~10OVMFWNNNGO O EFWNHO O~NOWMIEWN O

trips

museuns, plays
talking
visiting

other

no ansver
Play

read

trips

museuns, plays

talking
visiting

other

no answer

talk to husband
v

read

hobbies

chores

social act.
study
voluntary work
other

no answer

bad idea

no opinion
non-committal
ambivalent

ok if doesn't
interfere with
home -6
necessary for
decent standard
of living

-7

55-56

57-58

59-60

- 61
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CODE SHEET -- PERSISTER m';mm pege L
ITEM CODE COL. CODE COL..
VA no answer -0 62 no ansver -0 T2
yes -1 yes -1
no -2 no -2
16 (Omitted) no answer -0 173
under 1 hour -1
17  no arswer -0 63 1-4 hrs. week - 2
yes oem ] more than 4 hrs.- 3
no -2
: no answer -0 T
18  no answer -0 64 social contacts - 1
essentials -1 opportunity to
educ. for child.- 2 help others -2
travel -3 interesting work- 3
luxuries -4 other -4
live better -5 -
houre. help -6
other -7 BEEGIN PAGE 2 OF CODING
19 5o answer -0 65 Ident. No. (omit first 1-3
under $6000 -1 digit)
$6000-10,000 -2
$10,000-15,000 - 3 Sheet No. 2 "
$15,000 plus - 4
Coded by 5
20  no answer -0 66 A-1 i
yes -1 : B-2
no -2 C-3
D-4
21  no answer - -0 67 . ~
yes -1 Sub-group 6
no . -2 a -1
b ~2
VB 1l noens.,none -0 68-69 c~3
PTA -1 d-54
Religious -2 e«5
Political -3 -6
Community Hith. - L g-7T
other -5 h-8
Social -6
Professional. -7 - 3-1 7
’ k-2
2 no answer -0 70 m-3
. yes -1 n-54
zl no -2 0-5
i R p - 6
’ 3 no answer -0 71 q-~-17
I regularly - ;-

sporadically




VIALl

\N

no answer
elen.

JHS

BS

College
after coll,

Do - ansver
teacher
relative
parent or sibling-3
sch. counsel. - 4
friend
other
combination

no answver
yes
no

HFO MO 3o\

no answer -
work with people-
work with ideas - 2
canb:lnation_ -3

no answer
salary
interest. work
soc. contacts
fringe benefits
prestige

help people
enjoy children

other

no answer
yes
no

no answer
yes
no

no answer

yes
no

MO N0 PHO YNV EWN O

WO WVEWNHDHO

-

13

14-15

17

:
o

B

[

&
LI D N N |
AW £W N

During

no answer

no

child-care &
counselor

office & typing

sales

tutoring

other

L
-o

U I T I |
O\ & N

After

b a.

4 v,

prof., manag.
clerical, sales
service
agriculture
skilled
semi-akilled
unskilled
other

@IV ETWN = O

no answer
yes
no

L B

no answver
gratifying
not gratifying

no ansver
unsuccessful
successful

no answer
very much
some
1little
very little
don’t know

" 0 0
MEWRNHFO N0 MO NDHO

23
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CODE SHEE? -- PERSISTER QUESTTONNAIRE page 6
ITEM CODE COL, ITEM cone COoL.
VIC 1 no answer -0 27 8 no answer -0 34
knew sub, mat, - 1 very free -1
could comntrol scme . -2
] class -2 not at all -3
- child. liked me - 3 .
child. under 2 9 1no angwer -0 35
vhat I told them - 4 didn'¢ like it -1
other --5 necessary -2
combination -6 wvas used to it - 2
2 0o answer -0 28 enjoyed it -4
raw 1 -1
2 -2 10 no answer -0 36
3 -3 yes -1
4 -4 no -2
accepted 5 -5
1 no angwer -0 37
3 no answer -0 29 under 10 -1
hard 1 -1 10-20 -2
2 -2 20-30 -E
3 -3 ~ over 30 -
4 - U
eagy 5 -5 12 1o answer -0 38
yes -1
4  no answer -9 30 no -2
not free 1 -1
2 -2 13 no ansver -0 39 -
3 -3 yes -1
L -U no -2
"very free 5 -5
' 1%  (omittel)
5 no answer -0 N
not free 1 -1 ‘15  no answer -0 ko
2 -2 yes -1
3 -3 no -2
L -4
very free 5 .5 16  no answer -0 1
yes -1
6 no answer -0 3 no -2
not free 1 -1
2 -2 17 0o answer -0 U2
3 -3 yes -1
Yy -4 no -2
very free S -5
: 18  no answer -0 U3
7 no answer -0 33 practice, exper.- 1
alot 1 -1 observation -2
2 -2 self confidence;- 3
3 -3 1ike to teach
b -4 supervision - b
none 5 -5 Other,e.G., -5’

teachers answered
questions
none




17EY CODE COL., Iy CaE COL.
19 1o answer -0 U 26 =20 answer -0 52
not enough oppor- ' helped b § -1 '
tmty, tOO ) 2 - 2
short exper. -1 . hindered 3 - -3
not realistic - 2
not enough super,-3 YID 1 no answer -0 53
other; e.g., used ve3 -1
to run errands- 4 no -2
none . -5
2  no answer -0 sk
20  no answer -0 k5 yes -1
none -1 no -2
some -2
very much -3 3  no answer -0 55
: yes -1
21 no answer -0 L6 no -2
none -1 -
some -2 VII 1 1o answer -0 56-57
very much -3 Tinancial needs - 1 .
. enjoy teaching &
22  no answer -0 U7 jmparting know-
none -1 ledge -2 *
some -2 don't have enough
very much -3 to occupy me at
: home -3
23  no answer -0 18 enjoy stimulation
yes -1 from children &
no -2 other teachers- L
. other -5
2  no answer . =0 Lko50 :
get along well 2  no answer -0 53
with pupils, yes -1
rapport -1 ) no -2
teach the facts, uncertain,DX -~ 3

know sub. mat.- 2
develop thinking- 3
discipline -4
socialize -5
other -6
self control &

effective, ded-

icated teacher- 7
respect & under-

stand students - 8

25 no answer -0 51
yes -1
no -2




RS - - - .
o ep o R [N Tapegry e A X M o T ey s T 5. i N
. - e N ha 2™ BE e
-
-
.

¥

. o
”: Cikop e .
PPt £ s
I L R AT
- T gl ST RA
. T, 57 7




—— it i it Y - T W e —— ot e T - —— - e e o MM - it e W e —_—— L. — .
- - Bar — e — - e o e e e e~ e —

Neme ¥o.
i -
Various reasons bave been proposed as to why people select
E teaching as & career. Here iz & list of some of these reasons.
Please think about yourself and check, for sach item, whether
o this reason was of grest, soms or no importance to you in .
% m&cidcntom;tm
w3
P Great Some o
L
1. It is easy to find a position
o in the teaching profession. X
2. In general, teaching ddes not
"‘J require much physical strein.
t‘!’ 3. There is an attractive
enviromment in & school.
A o -
;‘3 L, There are long vacations and .
many holidays.
2 5. Trﬁningfwtuchingdoumt
= require very much money. — — —
T?*;' 6. There is a good provision for
& sick leave.-
“i 7. There is security against jodb
é loss thru tenure.
8. The teaching profession pro=-

vides a relatively good salary.

9. Teaching training provides an
opportunity for contact with

and entrance into other
occupations.

Teaching experience provides
opportunities for the occu~

- pational advancement or
entrance’ into other

occupations.

11. The teaching profession has
relatively high prestige and

respect.

12. In the teaching profession
there is less competition than
in other professions.
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Great Some Xo
13. Teachers can enjoy fellowship
with interesting co~workers. — — —m——
14. The teaching profession offers
the satisfaction of being
self-directive, — ——— cm—— i
15. The educational requirements for ’ Lf!
entering the teaching profession
m m. anasasnsme L L E
16. The intellectual demands of the
teaching profession are not .
high.
17. A teacher has the opportunity E
to pursue his interest in a i
favorite subject. —_— — — '

18. Teaching provides opportunities
” for self-expression and

utilization of cepabilities. — — ———

19. Teachers can get satisfaction _
from the development and i
improvement of their students.

20. Teaching is one of the high-
est kinds of human endeavor.

2l. Teachers can improve them-
selves academically. —

22. Teaching is a creative job.

25. Teaching is a job one can
"fall back on"® after ones
childrsn are growm or in time-
of economic need. —— —om— ——

24. Teachers have an opportunity
to influence and change their

25. A teacher is needed by his 3
(her) students. — — —

3
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26. A teacher is important T '
to his (her) students.

27. Yor a married woman,
teaching hours allow
’ time to fulfill family -

26. Teaching hours allow time
to carry on avocational
intarests.
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APPENDIX H

BACK INTO TEACHING

LIST OF SUGGESTIONS FOR BRINGING NONPERSISTERS
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Name No.

L

It has been suggested that people would return to or stay in
teaching if some things in the gsystem were different. Below

is a 1ist of some of these suggestions. Which among these
suggestions, if instituted, would encourage you %0 retusn?

(Pleage rank these in order of most (1) to leust (7) importance.)
Newsletter to keep you informed about research,
materials and innovations in education.

News and notes about your former colleagues.

Workshops in which you could actively participate
and discuss questions of professional interest.

innovations.

Opportunities for part-time teaching prograas.

Day care centers for young children located near

Free courses to keep you up to date with current
the school in which you would teach.

Possibility of using permsnent license for day-
to-day substitute teaching. A

Pleas® 1ist other conditions thet would encourage you to return.

9
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